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You Don’t Know Me:
Picture Books to Make Biracial and Multiracial Children
Comfortable with Dual Identities

Kena Sosa

Next year, in 2010, our country will be due for round two of
the census containing an option for biracial or multiracial people.
'This feature debuted in the 2000 census cycle, when for the first
time in U.S. history, people had the chance to choose their racial
description as they pleased, and to include their multiple back-
grounds. At that time, 6,826,228 Ameri-

comes from.”

When asked about the lack of multiracial characters in chil-
dren’s literature Ibafiez replies, “I wasn’t aware of it at the time,
but I do remember being enamored with characters that weren’t
white—primarily because they were totally out of the ordinary.

I don’t recall ANY multiracial characters,

cans were recognized as being of more than
one race, 2.4 percent of the counted popula-
tion. This number may be fairly accurate or
slightly deceiving. Although many people
were pleased to determine the categoriza-
tion of their own heritage, others preferred
to claim only the blood to which they felt
most closely connected. As Americans, we
appreciate our right to choose.

Now that we have a multiracial president
for the first time in our history, will the
results of the 2010 census show a sudden
surge in those taking pride in being bira-
cial? Will Barack Obama’s enthusiasm for
inclusion and his exploration of his own
roots encourage others to take a more in-
trospective look at themselves and proclaim
themselves as both halves of the whole of
their parents as they were born?

Tish Cisneros, of both Japanese and His-
panic heritage, states that she will declare
herself as “multiracial” on the 2010 census.
She says that as a child she did identify
more with one of her backgrounds than the

Now that
we have a
multiracial

president for
the first time in
our history, will
the results of
the 2010 census
show a sudden
surge in those
taking pride in
being biracial?

but I think that has a lot to do with how
difficult it is to see a half black/half Asian
person in your head. It’s easier to visualize
(especially for kids, I think) a white person,
or an African person, or an Asian person.”
Ibafiez doesn’t feel that he was greatly af-
fected by the missing multiracial characters
because “I think I pretty much saw myself
as being a normal person in the crowd.
Ethnic background didn’t mean much to
me because I did what everyone else did.
'The color of my skin is close enough that I
didn’t draw a line between myself and my
neighbors. I also don’t recall many books
going out of their way to say the main char-
acter was specifically white, or had specifi-
cally Eurocentric Caucasoid features. Any-
way, I just let the story guide me; I didn't
look into character ethnicity until MUCH
later.”

'This is where picture books with illustra-
tions or photos can help younger children
form a connection to their own identity.

Although, as Ibafiez states, it is easier to

other. “I was definitely closer to my mom.

I just find my Japanese side more intriguing. Plus, my dad never
spoke about his heritage much.” She also admitted that she felt
others categorized her as Asian because she “look(s) much more
Asian.

Sean Ibafiez, of Irish and Hispanic descent, says he will “put
both. I didn’t realize that was an option.” Ibafiez states that as a
child his “parents didn’t really hold [heritage or race] over [my]
head. I think they were very open about religion, and since most
cultures revolve around a specific religion, I didn’t grow up im-
mersed in a specific group of people.” When asked about how
others view him he says, “most people just think 'm white. I'm
okay with that. I don’t care what people think about my back-
ground. Most people can’t even figure out where my last name
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visualize a monoracial person, this might
be why we are so eager to categorize others. If we are exposed to a
greater variety of people and cultures, the need to place a label on
someone to put our minds at rest should diminish. Picture books
represent the perfect opportunity to help here. Even if a book
is not about multiracial issues or families, the illustrations can
depict multiracial families. These families experience the same
issues, adventures, and wonderful memories as everyone else. So,
why should the assumption be made that unless instructed to do
so, families in picture books must be of one race? Would an illus-
trator who took it on him/herself to create illustrations of a multi-
racial family be frowned on or redirected not to draw attention to
the cultural background of the characters? Would publishers who
do not specialize in multicultural literature back away from books



that depict these families as normal? Would readers put the book
down in fear that the book was more political than whimsical?
How would it make children feel?

Rikki Foster, of Japanese and Caucasian heritage, will also
declare himself multiracial on the upcoming census. But when
asked how he would define his background, he said that he would
consider himself “American, because I really wasn’t raised with
Japanese culture ... I really wish I was, but

no matter what your racial or cultural heritage, helps you gain a
sense of pride.” Luckily, in the last ten years since Nash wrote her
book, many more stories for young people about being biracial or
biethnic have been published and are available in public libraries
and schools, although not in the numbers that they should. I work
in a large elementary school library. If I search for books classi-
fied as multicultural, there are more than 50. However if I search

specifically for books on being biracial, I

since I only spoke Japanese when we moved
to the U.S, my parents made me learn Eng-
lish and they sort of forgot about the Japa-
nese, so I eventually lost it.”

Foster recognizes that other people did not
always see him as “American.” “I was always
the ‘Asian kid’ or ‘Chinese boy, which made
me feel awkward because I didn’t see myself
as that” While learning to read, he didn’t
take much notice of the racial identities of
the characters, but did not feel it would have
changed his outlook much.

Foster brings up another issue relevant to
many multiracial households—the issue of
language. For many families who have more
than one racial contribution, there is some-
times more than one language. Depending
on the one most used in the home, children
sometimes grow up with the accent of their
native tongue when they speak English or
with an American/English accent on their

If we are
exposed to a
greater variety
of people and

cultures, the
need to place
a label on
someone to
put our minds
at rest should
diminish.

find only six titles. My role demands that
I increase the amount of these resources
available to students.

Part of the reason for fewer biracial pic-
ture book titles than multicultural titles is
that “multicultural” includes subcategories
such as folktales, which may have little to
do with being multiracial. And Cisneros,
commenting on the lack of multiracial
characters in children’s books during her
childhood, says, “I mean, let’s face it. They
are just starting to have interracial couples
at all”

Once interracial relationships became
more accepted, their numbers surged. A
special consideration must be taken for the
fact that Hispanics/Latinos did not have
their own category on the census until
1970. Until then, they were included under
the white category, despite society think-
ing of and treating them otherwise. Yet

other language. This can lead to ostracism

from one culture or another as American peers can take this
to mean that the child is not American, or for example, in the
case of my mixed family, take the accented Spanish to mean that
someone is not 100 percent Mexican. It seems strange that people
would isolate people within their own backgrounds or make a
competition out of who is more “what” than another, but it hap-
pens. In very traditional families, a person of mixed heritage may
sometimes not be listened to as a full member of the family, or
they may be told that they “just wouldn’t understand.”

A few picture books address this issue of language and the
struggle of mixed-race children to feel a part of one or both ex-
tended families. For the most part, books that depict extended
families of different races show positive interactions rather than
conflicts and struggles.

Having a positive outlook on life can be difficult when we are
identified by our skin and not our names or personalities. I had to
stay late at work one day before picking my son up from day care.
When I arrived, his regular teacher was gone, and in her place
stood a teacher I had yet to meet. She refused to release my child
until I verified myself at the office as his mother. I realized later
that this was policy but not until after being told by his teacher
that many of the staff were sure my son was adopted since he
didn’t look like me. I take it in stride, but will my son be able to
let things go as easily?

Many biracial and interracial children feel caught in the same
identity crisis. So, what can a parent do? According to Renea
Nash’s Everything You Need to Know About Being a Biracial/Bi-
ethnic Teen, “reading stories about teens or parents like yours,

many biracial and multiracial people like
Dwayne Johnson (the Rock), Halle Berry, Derek Jeter, and Ba-
rack Obama have become very successful. Although the country
has come a long way, it still has a long way to go.

“The beauty of interracial children is their complete lack of
prejudice,” said Gail Mathabane, coauthor of Love in Black and
White, in a 1992 interview in American Baby. This may be the case,
but their peers are not always color blind. I think a lot about how
this will affect my biracial son. I often wonder if when my son is
older he will refuse to speak Spanish, his father’s native tongue,
as some of my students do, because they have been made to feel
uncomfortable instead of proud. I think about whether or not
he will acknowledge to his friends that his mother is Caucasian
when asked. I ponder whether he will have an accent in one or the
other of his languages, and if people on one side or the other of
the racial divide will use that against him.

The conclusion I come to is always the same. It is my responsi-
bility to expose him to the good and bad of both his backgrounds,
to the riches and splendors that both have to offer. If I can make
him proud of himself in both ways, he will not be embarrassed
about either. He will cherish them both. He will be bicultural,
bilingual, bi-literate—and proud.

The following are 20 recommended picture books that depict
biracial and multiracial characters and subjects. Many are biogra-
phies of notable biracial individuals, of whom President Obama
is the best known but far from the only. I made an effort to find
books with a variety of heritages, characters, themes, and, in the
case of biographies, fields of endeavor. Both illustrated books and
photo-essays are included.
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However, if asked to try a food foreign to us or to use chopsticks
instead of a fork, would we no longer know how to eat? Mom and
Dad learned a lot about eating since they first met when he was a
sailor stationed in Yokohama and she a high school student there.
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bring Hope to the world.
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the world, and in the case of Marisa, from throughout her multi-
racial family. Her family depicts the harmony that can be fostered
when everyone—her Chinese, Japanese, Korean, and Caucasian
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knowledge her grandfather—who is also multiracial—provides
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Bringing Poetry Back Home

Foster Dickson

Poetry can be a dirty word in a high school classroom. If the
teacher says, “We're going to begin poetry tomorrow,” s/he will
often hear sighs and complaints: “Aw man...,” with the possible
exception of maybe a student here or there who likes it. And that’s
areal shame, too. Many secondary English teachers come to their
work through a love of
literature—in some cas-
es poetry, though some
not—and to have this
thing that we enjoy to
be so maligned is hard to
take. I remember reading
Allen Ginsberg’s poetry
for the first time, in my
late teens, and loving it ...
and I remember disliking
Beowulf and Paradise Lost
as much as any 17-year-
old senior ever has.

Granted, most of us
can’t teach Allen Gins-
berg’s poetry instead of
the classics, but there is a lot of poetry we can teach that will
reach our students who come from working-class backgrounds.
What makes Ginsberg’s poetry so accessible—and what drew me
to it as a young man—is the almost brutal honesty and the evi-
dent tension, which are also two aspects of life in working-class
households and neighborhoods. But Ginsberg isn’t the only poet
who achieved those things. Etheridge Knight wrote haiku while
in prison, and John Beecher wrote historical narratives on labor
and racial struggles. Tension keeps readers interested; it is the
reason that conflict is so important to literature. As for honesty,
the late June Jordan wrote, “You cannot write lies and write good
poetry. Deceit, abstraction, euphemism: any of these will doom a
poem to the realm of ‘bafling’ or ‘forgettable’ or worse.”* Honesty
and tension are the keys. It’s hard to lose a reader, from any social
background, if the work has those two things.

On a similar point, if we do have students who enjoy poetry, it
is probably their own. Many people, young and old alike, write
poetry, but a rare few seem to enjoy reading it, as evidenced by
comparing the sales of poetry books to novels and nonfiction.
Several years ago, a friend who has worked for years in booksell-
ing, in both independents and chain stores, told me that there
are about 10,000 avid poetry readers in the United States. I don’t

Many people, young and old alike,
wrife poetry, but a rare few
seem To enjoy reading i,
as evidenced by comparing the
sales of poetry books to novels
and nonfiction.

know if he was right or not, but if he was, then that is about one
in 30,000 Americans. But there is no shortage of poets, includ-
ing amateur ones: the teenager in black clothes scribbling in a
sticker-covered composition notebook, the elderly lady still trying
to write that perfect sonnet after all these years, the guy who goes
to open mike night at the
coffee shop. What brings
people to poetry, genera-
tion after generation, is
the beauty of the harmo-
nious sounds in words, as
in rhyme, coupled with
the opportunity to state
something bold or witty
in relatively few words.
Someone writing a novel
must sustain a narrative
for many pages, but a per-
son writing a poem sees
the chance to say some-
thing meaningful and
musical in a small space.
Yes, poetry production is thriving in modern America ... but the
consumption of it is pitifully low.

Why?

In his essay, “Caste, Class, and Canon,” critic Paul Lauter pro-
posed that people in the middle class who write poetry do so for
personal satisfaction during leisure time, while working-class po-
ets tend to use their work to unify people—unity being the force
the working class has against the powers of a capitalist system. If
Lauter is right—and I believe that he is—working-class poetry is
inherently different, in both form and content, from the poetry
of the middle class and the wealthy, who are not writing to fight
social injustice.

The tradition of working-class poetry did not begin in the 1920s
and 1930s, but that time period was one of its heydays. Poets
like Carl Sandburg and Langston Hughes had an obvious social
consciousness in poems like Sandburg’s “Chicago” or Hughes’s
“Harlem.” They wrote some timeless poems about hard-working
people facing social and political struggles. Adding to these two
men, Claude McKay’s “If We Must Die” is an anthem of unity
against authoritarianism and inequality.

Following those poets and others of their time, another prom-
inent group appeared to the American mainstream: the Beats.
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These more popular, less academic poets were the next genera-
tion of working-class poets, producing work that revealed their
emotions, grievances, and desires, often in embarrassingly frank
terms, giving voice to the outsiders in society. They came from
working-class families with their share of struggles with limited
resources. Notwithstanding my personal affinity for the Beats,
their first-person assaults on institutions, public and private, and
on middle-class standards of decorum have caused them to be
left out of many textbooks and classrooms. Continuing to use
Allen Ginsberg as an example, the line “Go fuck yourself with
your atom bomb” in the poem
“America” makes a very power-
ful political statement, but one
that would be hard to carry off
in a classroom. (And the poem
would not be the same with
that line and others like it cen-
sored out.) One unfortunate
legacy of the Beats is that some
aspiring poets have failed to
see the unifying element of so-
cial consciousness in the Beats’
poems, instead replacing it
with the superficial notion that
any surly, gushing confession
written ungrammatically and broken into lines must be equal
in quality. The Beats were writing to praise nonconformity and
freedom and to express dissatisfaction with an intolerant culture,
not simply to shock readers by bragging about deviant behavior.
Similarly, when the next generation of popular non-middle-class
poets, the rappers of the 1980s and 1990s, brought a social con-
sciousness about the gritty facts of urban poverty into middle-
class mainstream culture, this misconception—that poetry is
nothing more than spilling your guts in shocking language—was
reinforced further.

Now, try to teach the working-class audiences with those ideas
about poetry to appreciate the nuance of T.S. Eliot’s “The Love
Song of J. Alfred Prufrock” or Ezra Pound’s “In a Station at the
Metro” or Wallace Stevens’s “The Idea of Order at Key West.”
The result is usually confusion followed by open hostility that
these poems are “too hard” or “not any fun.” These complex works
that require multiple readings and explication “take the fun out
ofit,” I often hear. But what a grand notion: that even after nearly
a hundred years of the poetics of “fragmentation” and existential
angst, so many people still see poetry as something they should
enjoy. Granted, some students’ resentment is rooted in the real-
ization that writing “good” poetry takes work and that a powerful
poem probably can’t be dashed off in ten minutes over a latte in a
distractingly crowded coftee shop. In our fast-paced world of In-
ternet news sources and music videos on two-inch-square screens
on cell phones, the idea of reading anything more than once to
dig for meaning is just crazy. So much modern poetry is losing
the culture war.

Perhaps teachers of working-class students should scrap those
kinds of poems. Yes, you're right (on one level) if you're protesting.
Those of us with post-secondary educations in English literature
know what people are missing when they won’t give great modern
poetry a chance—but start with baby steps.
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The tradition of working-class
poetry did not begin
in the 19205 and 1930,
but that time period

was one of its heydays.

Instead, secondary school teachers of working-class students
should start off by having classes study some modern, culturally
relevant material that is useful as cultural self-examination. In a
study done in May of 2008, the Michigan Education Association
found that more than half of high school dropouts left school
because they found no relevance between what they got in school
and what they saw in real life.? Another study done by the Bill and
Melinda Gates Foundation in 2006 stated that about half of drop-
outs cited a lack of interest in their classes as a reason for dropping
out.> Making a connection between poetry and real life requires
discarding the notion that sec-
ondary education is college-
prep job training that should
reify middle-class values, like
the idea that the only things
worth learning are things that
help us earn money. We have
to put out of our minds the
idea that everything we teach
has to help our students fit in
with middle-class norms. That
view of education—we make
good grades in high school to
get into a good college so we
can get a high-paying job and
make the money to buy things that will make us happy—is a far-
flung myth for many students, especially ones from working-class
and low-income families. Teaching poetry, the right poetry, to
those working-class and poor teenagers—ones who have stayed
in school instead of dropping out—will give them something no
job or paycheck ever could: an affirmation of the validity of their
own community and their own culture.

What made poetry a great art form to begin with was its com-
munal nature. Ancient epic poems, like the I/iad and the Odyssey,
were pleasing to the ear for listeners and were easier to memo-
rize for the people that carried them in that oral tradition. Poems
named individuals who were part of the community and con-
tained the stories that held the community together in a common
tradition. This role continued through the Middle Ages, as po-
ems depicted the medieval French hero Roland nobly saving his
king and country, or the Italian, Catholic poet Dante Alighieri
exploring the essence of good and evil as he traversed Hell and
Purgatory to reach Heaven.

Somehow that communal ideal got lost when the trends of
modern poetry became so highly personal, as typified by the
Confessional poets who sought therapy in poetry. Returning to
the points about honesty and tension, although confessional types
of poetry do have honesty and tension, they less often give readers
what they expect—relief from that tension in the end. In “Be-
owulf,” we are relieved to know that Grendel is dead and that the
threat is over, but in Sylvia Plath’s “Daddy,” the speaker’s hatred
of her father continues to the very last syllable. The tension that
Plath creates is never relieved. We, as teachers, can choose poems
that have honesty and tension, while passing up T.S. Eliot’s hope-
less finality in “This is the way the world ends / Not with a bang
but a whimper.™

Providing examples of culturally relevant poetry will help
many more students enjoy poems, which in turn will allow them



to be adults who may still like reading them. By choosing poems
that students can identify with, rather than utilizing a curriculum
that often results in revulsion and misunderstanding, we can truly
educate them about poetry. Teaching in an Alabama high school,
I have a high percentage of African-American students, and it
is hard to find many who have never heard “Life for me ain’t no
crystal stair.” There is immediate recognition in their eyes when
those lines come up; and not only that, there is immediate rec-
ognition in the eyes of the White students about how significant
this poem is for the African Americans in the class, something
they may not have known pre-
viously.

So what are my suggestions?
I have a few.

Some of the poems I suggest
are not commonly antholo-
gized, but I have made sure to
include several that are, in or-
der to make their use feasible.
Teachers have limited resourc-
es and funds so having to buy a
trade book for one poem is unreasonable in many cases. Ishmael
Reed’s quasi-textbook, From Tovsems to Hip-Hop: A Multicultural
Anthology of Poetry Across the Americas, 19002002, has an excel-
lent selection of poems in it, as well as another feature that makes
it attractive to teachers: its retail price of $17.95 in paperback.
Among the 560 pages in the book are several shining examples of
the cultural relevance I described above. “Sun Yat Sen Comes to
Lodi” by Alan Chong Lau centers on the speaker’s chagrin that
he has lost his roots in his native culture, as he looks at a photo-
graph from the past of his Chinese grandparents who have come
to California. “Six Families of Puerto Ricans” by Terence Winch
describes the dismay within the speaker’s neighborhood when
immigrants begin to move in and change the face and character
of their community. “To My Sister” by Jannifer Traig deals with
the ongoing dynamics between siblings.

Elegy for the Southern Drawl by the Southern poet Rodney
Jones is a trade book by a single author that I often use. The first
poems in the collection, “Advice” and “The Fruit House,” are es-
pecially powerful and effective in the classroom. “Advice” tells a
framework story; the narrator speaks directly to a reader who is
presumably seeking advice. The narrator refers to some advice his
grandmother gave his mother having to do with a now-deceased
uncle whose arm was severed in a railroad accident. The poem
is loaded with humor, as the uncle attempts to end the phan-
tom pains in his missing arm. I have very few students who don’t
laugh at this poem. “The Fruit House” is about a boy who gets
accidentally locked in a storage shed as he is helping store canned
vegetables and fruits, and the darkness in the shed frightens him.
Jones treats the episode with a boyish charm, having the narrator
try to talk himself out of being scared. Both poems are accessible
and enjoyable, while portraying working-class situations.

The next suggestion is a poem by Gwendolyn Brooks titled “A
Song in the Front Yard.” An African-American poet who died
in 2000, Brooks is a fixture of modern poetry whose work has
been published since the mid-twentieth century. In this particu-
lar poem, the speaker, a young girl, wants to play in the “back
yard” where life is seedier. She wants to experience some of the

What made poetry a great
art form fo begin with
was its communal nature.

things she is being warned against. The poem is written in com-
mon language and is fairly easy to understand. Rather than being
rooted in a traditional narrative style, “A Song in the Front Yard”
is built on images of urban poverty familiar to some students, and
the poem deals with the difficulties of traversing those challenges
daily. Brooks also includes a little humor in the poem, telling
toward the end that a neighborhood boy has stolen and sold her
family’s back gate. This poem is very accessible to teachers, as it
has been anthologized regularly and is also available on some web
sites.

My fourth suggestion has a
more rural and historical basis:
John Beecher’s long narrative
poem, “In Egypt Land,” origi-
nally published in 1940. The
poem tells the true story of a
union rebellion in Notasulga,
Alabama, in 1932 that in-
volved both Black and White
farm workers. Local African-
American sharecroppers fed
up with unfair repossession practices by White landowners and
lawmen stood up against one such attempt with bloody and fatal
results. Their White fellow union members were not even present
during the shootout. Beecher uses foreshadowing heavily, along
with archetypal imagery, like storms, to create a prolonged ten-
sion, giving the reader some sense of the certain death these men
knew they were facing. Teaching this poem, which is also writ-
ten in very clear common diction, will probably require multiple
class periods. Though Beecher provides no happy endings in this
poem, the characters facing inequality and insurmountable odds
will strike a chord with some students. Though this poem is ex-
ceptionally powerful, it is also hard to find. Only one book of
Beecher’s poems, One More River to Cross, is in print, and he is
rarely included in anthologies and textbooks.

For a final suggestion, with less controversy than Beecher’s
poem, “Yellow Light” by Hawaiian poet Garrett Hongo is also a
solid choice. Appearing in Hongo’s collection of the same name,
“Yellow Light” combines an urban scene of a woman coming home
from work with groceries and a poetic motif similar to Amy Low-
ell’s “Thompson Lunch Room — Grand Central Station: Study in
Whites.” Hongo carries his main character through multicultural
scenes, all bathed in their own yellow tinge. The woman’s fatigue
is evident, and she may be quite identifiable to many students as
the mothers, aunts, grandmothers, and sisters of their families.

Of course, there are thousands of poems that a teacher could
choose. Unfortunately, because textbooks are often so inadequate
in terms of their poetry selections, especially for modern work-
ing-class poems, some teachers may have to purchase or borrow
trade books to have access to poems like the ones I mention. Also
unfortunate is the fact that poetry holdings in library media cen-
ters are usually scant and often represent the types of canonical
poetry that many twenty-first-century students don’t like, such as
Robert Frost (admittedly something of a working-class poet him-
self). Two Internet options for finding poems to study at no cost
are the web sites for the Poetry Out Loud program (www.poet-
ryoutloud.org) and the Academy of American Poets (www.poets.
org). Personally, I advise against subscribing to literary journals
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as a source for getting poems to use in high school classrooms,
because many journals only publish two issues per year and may
not come when the teacher needs them, and because poems with
adult themes and language (that teachers won’t want their stu-
dents to find while browsing) often appear in their pages.

Poetry is a vibrant art form in modern America. And it has tre-
mendous power that is often untapped. A myth exists that every-
day people don'’t like poetry, and that myth starts in school when
students read, study, and explicate difficult poetry with obscure
nuances. I use the word “myth,” because it is a fabrication of a
perceived reality that we seem to buy into fully. The truth is some
poems, even very good ones, drive many people away from the art
form, while other more accessible types are excluded from formal
study in schools, thus drawing a line between “poetry I study in
school” and “poetry I like.”

American society would benefit from a change in the way that
poetry is taught, away from analysis-driven approaches and to-
ward what is usually called “appreciation.” Helping students iden-
tify with poems that render scenes similar to their own lives will
help many working-class students in public schools all over the
United States understand poetry as something for everyone, not a
high culture art form like opera or classical music. Our education
system should help produce literate people who are not cut off
from poetry, which discusses matters of our basic and common
humanity. What must first occur is divorcing our ideals from the
middle-class notion that education leads to money, which buys
happiness. Poets don’t make much money. They never have. And,
after all, rich people aren’t always happy either.
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An Interview with Joy Harjo

Loriene Roy

For a Gl Becomiyg

An Oklahoman by birth, Joy
Harjo is Mvskoke, a member
of the Muscogee Creek Nation.
Recognized for her writing and
creative works—poetry, short
stories, films, plays, and now two
picture books—Harjo is also an
award-winning tenor saxophon-
istwho performs and records with
her band, Joy Harjo and the Ar-
row Dynamics Band. She travels
the world as an educator and per-
forming artist and splits her time
between Native homeland areas
in New Mexico and Hawai’i.
Her published works include
seven books of poetry, including
In Mad Love and War (Wesley-
an University Press, 1990), 7he
Woman Who Fell From the Sky
(Norton, 1994), A Map to the Next
World (Norton, 2000), and How
We Became Human: New and Se-
lected Poems (Norton, 2002). She
has received an American Book
Award, the 2002 Beyond Mar-
gins Award from PEN in honor
of outstanding book-length pub-
lications by writers of color, and
the 2001 American Indian Fes-
tival of Words Author Award,
the only award given by a public
library that honors a Native au-
thor. In addition, she received
the Western Literature Association’s Distinguished Achievement
Award in 2000, the Lila Wallace-Reader’s Digest Writer’s Award,
the Lifetime Achievement Award from the Native Writers” Cir-
cle of the Americas, and the New Mexico Governor’s Award for
Excellence in the Arts, the highest honor for creative artists in
the state of New Mexico. In 2003—2004 the Wordcraft Circle of
Native Writers and Storytellers acknowledged her contributions
as both a performer and an author with two awards: Storyteller of
the Year and Writer of the Year.

I first met Harjo at the annual Sequoyah Research Center Sym-
posium in Little Rock. We met again in summer 2009 through
her good friend, young adult author Lurline Wailana McGregor,
a presenter at the 2009 Hawaii Book and Music Festival and au-
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“I create from the heart
out and am always looking
towards forms of
expression that will refresh
the present and future
shape of culture.”

\ : thor of the young adult novel,
Between the Deep Blue Sea and
Me (Kamehameha Publish-
ing, 2008). Harjo’s last name
is an Anglicized version of the
Mvskoke word, Hadjo, “so brave
youre crazy.” We have been
blessed by Joy Harjo’s bravery—
as a young mother, a grand-
mother, an author, a musician,
a playwright, and an indigenous
woman of the planet.

You're an accomplished writer of
many forms—poetry, plays, mu-
sic, shortstories. Tellus about your
Journey to write picture books.
How do you approach writing
picture books? Is this process dif-
ferent than the one you follow in
your other writing?

I've written two picture books,
and the approach and impetus
for each was different. The Good
Luck Cat came about shortly af-
ter the birth of my first grand-
child. It was with her birth
that the need to tell stories was
released in me. I wanted her to
know about my beloved Aunt
Lois Harjo, and the stories she
told me. Aunt Lois told me that
some cats are good luck, and
there aren’t many in this world. She also filled me in about be-
longing to the Katev or Tiger Clan, so we have a relationship with
cats. The book honors that connection with cats.

'The story came first. My intention was to write about a niece
and nephew’s cat who had died, to help them come to terms with
their grief, but the story took its own path and I followed it. When
I contracted with Harcourt for the book, they allowed me choose
an artist. Harcourt contracted with him, a rare thing I learned
later, as publishers usually insist on their own choice of illustrator.
When the artist didn’t come through with finished art, after we
waited for two years, they found illustrator Paul Lee, who created
the final images for the story. And the book was finally published
several years after the first rough draft of the story.
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For a Girl Becoming was a poem written for a coming of age
event honoring a grandchild. I mean it for all of my grandchil-
dren. And, the wise ones remind us that all are our children.
'The editor, Patti Hartmann at the University of Arizona Press,
helped find Mercedes McDonald as illustrator. Mercedes and 1
worked together in conceptualizing the images for the story. We
practically dreamed the images together. Her paintings make the
book.

How does writing for young readers and their families impact your
other writing?

Everything I do, from poetry, to prose, to children’s books, music,
and performing all make a continuum. I create from the heart out
and am always looking towards
forms of expression that will re-
fresh the present and future shape
of culture. I often meld forms to
make a new one. The poem in
For a Girl Becoming is ceremonial
and relates back to various tribal
traditions of acknowledgement
of the coming of age of a child.
That it’s in English and in a book
fits the time and reality of our
current lives.

What were some of your favorite
books as a child?

My favorite was the Golden
Books Family Treasury of Poetry,
selected and with commentary
by Louis Untermeyer. I loved the Mrs. Piggle-Wiggle books. I
loved Island of Blue Dolphins, A Wrinkle in Time, Charles Dickens
novels, and just about anything else I could smuggle into my quiet
reading place: the closet. Within a month of learning to read in
first grade, I devoured everything with print. I was sent to the
second grade classroom to read from their shelves.

What writers for young people are important to you?

Debra Frasier has been important and helpful to me. Oz the Day
You Were Born was poetic, and spoke powerfully to many ages.

She assisted in getting my first children’s book published.

What new opportunities have arisen for you from writing picture
books?

After performances, I often have a selection of my books and CDs
for sale. I enjoy signing and speaking with audience members. I
have several different audiences and they sometimes don’t cross
over. The poetry audience doesn’t always know I am a musician
with a body of work, and vice versa. And neither is usually aware
that I have written a children’s book (now two books), and seeing
The Good Luck Cat for sale on the table surprises them. It’s usually
one of the first items to sell out. Picture books create a new audi-
ence. It is important that young Native students see themselves.
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“We have always been
multicultural. My tribal
nation was situated near
the Mississippi, the Gulf
Coast, and the Atlantic.

All kinds of influences
washed through.”

When you are not seen, as happened to my generation, a genera-
tion taught to read by the Dick and Jane series, you are basically
“disappeared” from the story realm of meaning informing your
mainstream social world. It’s also important for them to know it’s
possible for them to create their own stories.

How have readers responded to your first picture book, The Good
Luck Cat?

I have heard many times over how much children love to hear the
book. It’s a most requested bedtime story, according to many who
take the time to tell me. I often read the book in classrooms to
young students. The students’ hands shoot up immediately when
I begin the story because they are moved to share. They ask about
Woogie and everything that be-
falls Woogie. They want to share
their own stories of their animal
friends. As I've read it over the
years, 1 get more and more in-
ventive with the performance of
the reading. I enjoy it, and so do
the students. The book brings up
many questions, questions of los-
ing and finding, dreaming, vio-
lence, the love of animals, hunt-
ing, the need for companionship
by animal friends...

Let’s talk about your newest pic-
ture book, For a Girl Becoming.
You spend your time between
New Mexico and Hawaii and
have lived in and visited many
other places. How are these places special to you? How do they play
a part in the setting of For a Girl Becoming?

We are a multicultural world. We have always been multicultur-
al. My tribal nation was situated near the Mississippi, the Gulf
Coast, and the Atlantic. All kinds of influences washed through.
People intermarried, exchanged stories and ideas. This has been
going on since the world was created. Air travel has increased the
opportunity for connections and sharing. And some are the ones
in our family who are charged with gathering stories to infuse
the consciousness with new matter. The poets, musicians, writers,
and artists usually have that role.

I left Oklahoma for New Mexico in high school to attend the
Institute of American Indian Arts. (It was a high school with
two years of a postgraduate curriculum in the late sixties.) I was
blown open creatively because all of us were young Native artists,
from tribal nations from each corner of the United States. We
inspired each other and were also inspired by mainstream social
and cultural events. Though we were young, we were aware that
our art had to bring forth that which defined us as tribal, as well
as incorporate what inspired and fed us, like Coltrane, Jackson
Pollack, and pop culture. I graduated high school from IAIA and
have lived most of my life in New Mexico. I continue to leave
and return. I have recently returned again. I lived in Hawai’i for
about eleven years. I don’t know that Hawai’i plays an integral



part in For a Girl Becoming but it has in my life. The ocean has
taught me to trust the mysteries of the deep and shown me how to
navigate through changes of emotional weather. The Hawai’ian
culture has reminded me of the power of cultural expression to
grow and hold a people together, no matter gun power. Song lan-
guage is loved and respected there, so yes, Hawai’i is important
to my newest book.

There are several indigenous cultural threads and references in
the book because my grandchildren are multicultural beings. The
book references Mvskoke and Navajo predominately, as well as

Pueblo and Cherokee.

The baby’s birth coincides with numerous blessings—avith rain
arriving from the Pacific, pollen blowing through the house, and
bundreds of running horses. As
the girl grows older, she contin-
ues to receive these blessings and
in turn her life is recognized as a
blessing and her task is to contin-
ue to bless. How do these thoughts
reflect an indigenous view of the
world, especially reciprocity?

‘We are all born within a familial
stream of connection. It grows
us, and in turn we feed it. We
live in give and take. That’s ba-
sic human law, and many indig-
enous cultures still consciously
practice it.

One feature of the baby’s birth is
song: the singing (and dancing) of
medicinal plants. The singing also brought on the blessing of rain.
What awere these plants and their roles? How do they express the
Native view of wellness as a balance in life?

Which plants depends on which geographical area the tribe lives
in, or lived in originally. There are over 500 indigenous nations
and cultures, each with helpers. There are established relation-
ships. Plants are beings and require respect and singing if they
are to be helpful. We all owe our lives to the helpfulness and
sacrifice of plants. Corn is very powerful. Corn has managed to
be included as an ingredient in almost every manufactured “food”
item in this country. The impetus of corn therefore is very power-
ful. If we enslave plants, disrespect them, abuse them, we get the
same in return. Look at tobacco, for instance. It is a beloved plant
for my people, and is actually a different plant than used in the
manufacture of tobacco products. We used to use it sparingly. It’s
a powerful plant. The power gets angry when misused. We are
all familiar with the effects of excessive tobacco use: lung disease,
strokes, and heart problems.

Native people recognize and celebrate both women’s ways and men’s
ways. The baby in For a Girl Becoming receives an inberitance in the
form of specific gifts from her mother and father. Tell us about these
gifts. Were they based on the gifts you received from your parents?
Are these the gifts you have given your children and grandchildren?

“Plants are beings and
require respect and
singing if they are to
be helpful.

We all owe our lives
to the helpfulness and
sacrifice of plants.”

These are gifts particular to the child, from the two sets of grand-
parents, though most have been passed from one generation to
another.

The baby in For a Girl Becoming was welcomed with ceremony and
a gathering of her relatives. How does this reflect ceremonies that
families bold to welcome babies into their families?

Children are considered the continuance of life. They are spirits
who have come to share the world with us. We have a responsibil-
ity to nurture their gifts, to teach them. A ceremony or gathering
cements the relationship and responsibilities. The overculture—a
term I created to name the false culture that traps us economi-
cally, whose products do not feed our souls with filling cultural
song-story-art food—has infan-
tilized children and the experi-
ence of children. And the over-
culture keeps us as children so
we do not question consumption
and the needs of our souls.

Houses play important roles in the

story. Before the baby entered this

world, she lived in a spirit house.

Her mother’s body may have been

the rainbow house. She was born

in a desert house. Her parents’
gifts came from their houses of
genealogy and personality. Her
family hoped she would always

bhave her home. Please explain

the prominence of the house. How

does this relate to Native views of
belonging and connection to the land?

A house can be a home. Houses may assume importance here
because my tribe was uprooted from our homelands east of the
Mississippi River and forced to Indian Territory in what is now
known as Oklahoma. Our homes were burned behind us or taken
over by colonizers. We are still recovering. 'This is true for many
tribal peoples in this hemisphere. This process of takeover is still
ongoing, in more recent years with the U.S. government’s reloca-
tion program.

The girl in For a Girl Becoming is given advice on protocol or cul-
tural etiquette. She is told to share water, food, and kindness. Tell
us about the role of protocol in the story.

It is important that the child reading about and participating in
the story understand that protocol means respect. It is respect for
oneself, gifts, family, and everyone’s place in the world. And the
poem was written as a ritual act so protocol is really the bone
structure.

You once wrote that “at the presence of birth I have always felt death

standing nearby.” How is this side of life also shown in For a Girl
Becoming?
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It isn’t directly acknowledged in the story. But it is there, always.

In your short story, “Ihe Reckoning,”your mother calls you a dream-
er. What is the role of dreaming in For a Girl Becoming?

First of all, it isn’t my mother
calling me a dreamer. “The
Reckoning” is somewhat auto-
biographical fiction. The moth-
er is fictional as is most of the
story. Dreaming could be the
same thing as imagination. Ev-
erything is imagination. We are
imagining ourselves. This com-
puter I am typing on is solidified
imagination. Each of our paths
is born of the imagination of our
ancestors and our own personal
spirit.

You once said, “My work is wom-
an identified.” Do you think of
yourself as a writer for girls? Do
you also see yourself writing a
picture book that might be called
For a Boy Becoming?

You're ahead of me! I'm already planning for the book For a Boy
Becoming. 1 have two grandsons who will be coming of age. One
is eight and one is ten. The book is percolating.

Can you tell us about the illustrations in the book? How do you
think the artist depicted Native influence in the illustrations with-

out veering toward stereotypical imagery?

I have nothing but praise for Mercedes McDonald. She is a sensi-
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“It is important that the
child reading about
and participating in the
story understand that
protocol means respect.
It is respect for oneself,
gifts, family, and everyone’s
place in the world.”

tive and powerful image-maker. Mercedes’s illustrations are beau-
tiful and unique and not stereotypical. It’s always been important
to me that we Native people are seen as human beings. The public
tends towards images and illustrations that continue to present
us in traditional dress and in mythic situations and stories. These
have a place, but this shouldn’t be
the only context in which we are
seen. I want my grandchildren
to be able to see themselves. 1
want all children to be able to see
themselves in each other. I want
anything I am involved in to help
us re-imagine ourselves as beau-
tiful and powerful, all of us.

What'’s next for you as far as fu-
ture writing projects?

For a Boy Becoming, of course.
I'm in the midst of a “memoir,” a
book of poetry, and also working
on music and a play.

Congratulations on the beauty and

poetry of For a Girl Becoming. I
look forward to suggesting it to li-
brarians, parents, and young readers.

Dr. Loriene Roy is a professor in the School of Information
at the University of Texas at Austin and a past president of the
American Library Association. An Anishinabe (Ojibwe), she is
enrolled on the White Earth Reservation and is a member of the

Minnesota Chippewa Tribe.



The Pre-Inauguration Sundance Film Festival 2008:
Native Film, World Ginema,
and New Media

Christine McDonald

'The premier United States film festival proved not to be entirely

recession-proof this year, with noticeably less crowded screenings
for excellent films. It was easier to see films one wanted to see ex-
cept on the weekend before the inaugu-
ration, when the crowds were large. And
on lower Main Street in Park City where
Sundance had set up a gigantic screen, a
huge crowd watched the inauguration
on January 20. Many of us sat in our ho-
tel rooms, missing a film to witness this
historic event. Corporate sponsorships
were down, including those of Volkswa-
gen and Adobe Systems. Yet overall, the
festival had about the same number of
sponsors, and tickets sales were equal to
2008. Still, last-minute film buffs could
find a place to stay. Corporations that
usually buy up large blocks of tickets
reduced their presence at the festival. There were new sponsors:
YouTube, Google, and Brita. Sundance went “green” this year.
Dispensing with free bottled water for filmmakers, pass holders,
and press, Sundance distributed clear lime green water bottles.
Pass holders dispensed their own water from Brita-filtered water
stations located where water bottles used to be. It was a brilliant
move, which made an important statement about Sundance’s
commitment to reducing the plastic waste stream at the festival.

Just prior to the opening press conference was the press confer-
ence on New Media. The more personal interaction of younger
viewers is influencing how artists create their media. When I ar-
rived, Jowa video artist Leighton Pierce, whose Agency of Time,
Part 1B was featured, commented that with new media “we aren’t
trying to tell a timeless, ageless story. We're engaging people to
tell their own stories—about their experience, the views they have
and how it lingers.” He said we can tell our stories on a phone or
PC. We don’t need a big screen to elicit a deep emotional re-
sponse. Sep Kamvar (We Feel Fine and Universe) finds that this
new way of seeing film is a more personal experience and not a
group experience; everyone experiences the work differently. “I'm
not trying to tell a story. Part of the story resides with the viewer.
The story resides in all of us and that completes it.”

These changes in format are important to anyone who loves
film because they will affect how we see film, including docu-
mentary, in coming years. Kelly Richardson’s Twifight Avenger

“The more personal
interaction of younger

viewers is influencing
how artists create
their media.

(UK, 2008) transforms a stag in the forest into a magical be-
ing suffused with dazzling light, deliberate slow movements, and
otherworldly green colors. The most compelling of the New Me-
dia works was Fvolution of Fearlessness by
Lynette Wallworth. The video is located
in a dark room where, on walking in, one
sees images of women from Afghani-
stan, Iraq, Sudan, and El Salvador who
have survived in war zones, experienced
violence, and/or endured incarceration.
The images direct the viewers’ attention
to the emotional details of the women’s
faces; it seems as if the viewer is in the
presence of these women. An accompa-
nying book tells the women’s stories.

The opening press conference with
Robert Redford, Geoffrey Gilmore, and
John Cooper was the last for Gilmore.
He moved to the Tribeca Film Festival later in 2009, making
way for Cooper to take his position as festival director. Redford
introduced Cooper and commented on his new festival director’s
interest in the latest technology and in expanding the documen-
tary offerings. The 25th anniversary of the Sundance Festival of-
fered Redford the opportunity to reflect on the Festival’s history
as well.

Two of the audience questions touched on the international-
ization of the Sundance Festival. One audience member asked if
Redford was “selling” the festival in Abu Dhabi. Redford replied,
“Sundance is in the Middle East with our labs, the documentary
program in Human Rights. We brought people and stories from
the Middle East to our labs. We've also been in Jordan and Iran.
In looking to the future, it makes sense we’d extend our vision to
the Middle East. I was approached by Abu Dhabi on this. It’s not
resolved and discussions continue.”

Another questioner asked, “How do you see Latin American
cinema at the Sundance Film Festival after 25 years?”

“There’s a real commitment to Latin American cinema—our
next door and southern neighbor,” Redford answered. “We've
brought many Latin American filmmakers to the Sundance Film
Festival. Gabriel Garcia Marquez was asked in 1988 to help bring
Cuban filmmakers and to assist with the Latin American lab.
Through NHK and Walter Salas, we made Motorcycle Diaries.
Each year the labs have Latin American participants. This year
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we're presenting Sin Nomébre.” [Editor’s note: Sin Nombre, the fea-
ture film about a journey by train through Mexico to the United
States of a teenage Honduran girl and a Mexican boy on the run
from his violent gang, will be reviewed in the spring 2010 issue of
MultiCultural Review.]

A reporter from US4 Today asked about the effects of the cur-
rent economic situation on filmmaking now and in the near fu-
ture. Redford used this question as an opportunity to comment
on the inauguration of Barack Obama, taking place at the same
time as the festival: “The inauguration is ... an important one
because of the change it represents. ... Culture will return to
Washington, D.C., now. In 2008, I lobbied NEA in Washington
for more funding for art. I told NEA how important the arts are.
NEA said last year—we can’t help you, there’s no money. There
will be a change. Priorities will be put in place. Things can’t worse
than they are, they can only improve. ... Other countries support
the arts more than the U.S. I'm optimistic about the new admin-
istration.”

The Native American and Indigenous
Forum at Sundance this year featured a
party and a strong presence of films inte-
grated into the festival programming, in-
cluding four features and one documen-
tary. Before Tomorrow was included in
the World Dramatic Competition, and
Barking Water, The Only Good Indian, La
Mission and the documentary Wounded
Knee were all included in the Spectrum
Section which highlights “new voices
and creative spirit” in filmmaking. Af-
ter the festival, the Sundance Institute
announced that four Native filmmak-
ers had been named the 2009 Sundance
Institute’s Ford Foundation Fellows—
Sydney Freeland (Drunktown’s Finest), Adam Piron (The Last
Thanksgiving), Rachel Naminaaq Edwardson (7he Nanuk’s Tooth),
and Brian Young (Walk in Beauty). The fellows will participate in
the Sundance Institute’s Native Filmmaker’s Lab in Apache, New
Mexico, in May and then be involved in Native Forum events at
the 2010 festival. Bird Runningwater, the associate director of
the Sundance Institute’s Native American and Indigenous Pro-
gram, also coordinates the Native Filmmakers Lab.

Before Tomorrow

Canada, 2008. 93 min. Color

Inuktitut with English subtitles

Co-Directors: Marie-Héleéne Couisineau and Madeline Piujuq
Ivalu

Based on the novel by Danish writer Jorn Riel, For Morgendagen
Distribution information: beforetomorrow.ca

Shari Frilot, senior programmer, introduced the film, which
was in the World Dramatic Competition. She said she was deeply
affected by the film when she saw it at the Toronto Film Festival;
it was one of the most compelling Native American films at Sun-
dance in the past few years. Made with the Arnait Video Work-
shop Collective, it is co-directed by Couisineau and Inuit elder
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“Two of the audience
guestions touched on

the internationalization
of the Sundance
Festival.”

Madeline Pivjuq Ivalu, from Igloolik. Ivalu stars in the film as the
grandmother, Ningiug, with Paul-Dylan Ivalu as her grandson,
Manigq. It was co-produced by Igloolik Isuma Productions, which
produced Aranarjuat: The Fast Runner, winner of the Camera d’or,
at the 2001 Cannes Film Festival. Shot in Nunavik, northern
Quebec, near the village of Puvirnituq, the setting is the 1840s,
at a time when many tribes have not yet experienced first con-
tact with Whites. Although the dialogue refers to rumors of the
strangers, the community in Before Tomorrow hasn’t been exposed
to Whites, only to objects others bring to show them, like knives
and needles. The strangers have a strange liquid and when they
drink it, they want their women. There is a sense of foreboding
when Maniq finds an object on the beach that no one has ever
seen. He asks his grandmother to tell him stories.

Her first story is about a raven that flies over the head of a bow-
head whale. The whale swallows the bird, and it is dark inside,
just like a cave. The raven then sees an oil lamp flicker. There is
a girl trying to keep the light alive. The girl tells the raven that
he must be faithful to her and to never
touch the light. The raven forgets his
promise and touches the light. The girl
dies when he does this. The raven is then
taken over by her spirit and dies when
the light goes out.

This is a hunting-gathering society,
with summer fishing and winter seal
hunting as their means of survival.
One summer, when families reunite on
the tundra, Ningiuq, Maniq, and her
friend, the elder Kutuguk, are taken to
an island by family in boats to catch and
dry fish before winter sets in again. They
are to be picked up again after the fish
have been dried. When the family fails
to return well after the weather has become cold, Ningiuq knows
something is very wrong. But she is also busy helping her friend
Kutuguk who is dying.

After burying her, Ningiuq and Maniq travel back to their
community where they find their families and friends massacred.
There is evidence from the objects left behind that Whites have
murdered everyone. Ningiuq and her grandson are left without
any human comfort or means to survive in their summer home.
They decide to return to where they have the dried fish stored.
There, they also find a cave that shelters them from the onset of
the harsh Arctic winters when darkness and cold take over. The
grandmother tells Maniq stories during the winter, and the seal
oil lamp becomes a symbol of the coming light of summer and
hope. Ninguiq tends the oil lamp, never letting it go out com-
pletely, especially at night. She speaks to her dead husband asking
him, “How much longer must we wait?” They put their paddles
on the side of a hill hoping some winter hunters will see them.
On one seal-hunting trip, wolves attack the grandmother and the
wounds are deep. Her grandson helps her tend to her wounds, but
we can see both are very frightened. She tells him, “I love you, you
don’t have to be afraid of the dark.” He tells her they will survive.
She calls on her dead husband to help her because she knows
that no children can live alone. She is frightened that if she dies,
Maniq won’t be able to survive without her. She organizes the



cave and puts her combs in order. This one night, she extinguishes
the seal oil lamp completely. She sees her family alive again and
happy as spirits. (See Q_& A with Marie-Hélene Couisineau on
p-37)

Barking Water

USA, 2008. 85 min. Color

Producer: Chad Burris [chad@indionfilm.com]
Director: Sterlin Harjo
Barkingwatermovie.com

Sterlin Harjo of the Seminole and Creek Nations comes from
Holdenville, Oklahoma. His first feature film, Four Sheets to the
Wind, premiered at the 2007 Sundance Film Festival. This year he
brought another feature film set in Oklahoma about a Seminole
man who at the end of his life is trying to make peace with those
he loves. Frankie reaches out to his old lover Irene who has long
ago given up on him. Despite knowing it’s not what she wants
to do, Irene picks up Frankie at the Seminole Medical Center
Hospital where he’s gotten the news about his very poor health.
He tells Irene, “I have to keep moving. I knew I'd just fade away
in that hospital bed.” Knowing he has little time, Frankie wants
to see the people who hold the meaning of his life. And because
this journey is an important one, he puts on his grandfather’s suit.
While traveling with Irene in her car to see his daughter and
grandbaby, Frankie has flashbacks to idyllic times with Irene, the
days when things made sense, when they got along and made a
life together. Frankie knows that his drinking broke them up but
that they had been together on and off for over 40 years. Against
a backdrop of Harjo’s Oklahoma, the journey takes Frankie and
Irene to his “Sunset Place,” to his nephew’s, and ultimately to his
daughter Doe’s home. And the journey reveals truths about his
life: “Just when I figured it out, I'm out the door.” Frankie is with
family when he dies, his wish to be with them fulfilled by his own
efforts and motivated by their abiding love.

Wounded Knee
USA, 2008. 76 min. Color

Director: Stanley Nelson
Distribution: WGBH, Boston; (617) 300-5959

Bird Runningwater, the associate director of the Sundance
Institute’s Native American and Indigenous Program and a cre-
ative consultant for the film introduced Wounded Knee: “We re-
spect the Ute Nation for allowing us to be here today.” It was
WGBH, he said, that first conceived of the We Shall Remain
series, which is an important popular story of our modern Native
American history. He introduced Stanley Nelson as a “seasoned”
Sundance director. Co-producer Julianna Brannum also attended
the screening. Nelson, whose films The Murder of Emmett Till,
Black Press, and Marcus Garvey reclaim African-American his-
tory, turns his attention to a pivotal event in Native American
history—the 1973 occupation of Wounded Knee, South Dakota,
one mile from the site of the 1890 massacre of the Sioux and now
part of the Pine Ridge Reservation. As one of five segments in the
PBS series, Wounded Knee explores the controversies surrounding

the emergence of Native activists in the late twentieth century.
The film examines the role of the American Indian Movement
(AIM) as a voice for Native American people who lacked one
before the occupation. Founded in 1968, AIM had taken part in
the occupation of Alcatraz in 1969-1971. AIM used military tac-
tics, embraced its outlaw reputation, and was controversial within
Native communities.

What precipitated the occupation was a call from over 200 tra-
ditional Oglala Sioux to AIM to help them in their struggle with
the Bureau of Indian Affairs—backed reservation government
headed by “progressive” Sioux leader Dick Wilson. He was seen
by the traditional Sioux as ruling with an iron hand, inflexible,
abusive of his power, and not an advocate for Indian concerns.
'The traditional Sioux were distraught over the strip mining agree-
ments between Wilson and the U.S. government, which they felt
desecrated the sacred land of the Black Hills and trampled on the
1868 treaty with the Sioux which allowed autonomy and nego-
tiation with the government. The world was watching Wounded
Knee in 1973 and the siege which lasted 71 days. Media from
around the world came, as did the FBI. Ninety percent of the
American people were following the siege and didn’t want the
Indians massacred. On day two of the siege, AIM took eleven
hostages. The U.S. Army was sent in, and the reservation was
surrounded by armored personnel carriers, jet airplanes, and over
250 armed personnel. By day four a demilitarized zone was set
up where negotiations could take place between the government
and the Indians represented by AIM. The government set up
roadblocks, and Wilson set up his own outside-the-government
roadblocks. The film makes clear the complexity of the standoff
and places it in the context of the 1890 Wounded Knee attack by
the U.S. government in which 300 Lakota were killed and after
three days buried in mass graves. The land became sacred to Na-
tive Americans. Within the film is an animation about the infa-
mous boarding schools where Indians were denied their language
and customs, often dying of neglect, grief, and malnutrition. One
Indian who endured the schools said, “It’s like I had to be two
people ... It was torture and brainwashing.”

'The documentary depicts the major events of the nine-week
siege—the negotiations in South Dakota and Washington, D.C,,
the arrests of Indian negotiators, the aerial food drops to the be-
sieged reservation warriors, the shooting of reservation resident
Buddy Lamont, and the cease fire during his funeral at the 1890
burial ground. Above AIM’s objections, the traditional chief
called an end to the siege. Although reports vary, two FBI agents
and 60 AIM supporters were killed during the siege. The siege
brought national attention to the plight of Native people: poverty,
broken treaties, government abuse of power, and the boarding
school program. AIM managed to get world media attention,
which led the way for a strengthening of Native initiatives, a re-
turn to Native languages and customs, and a new sense of Native
American identity that continues to grow.

Reporter
USA, 2009. 90 min. Color

Executive Producer: Ben Affleck
Director: Eric Daniel Metzger
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The festival inaugurated a new screening venue for documen-
taries this year at Temple Bar Shalom, a Reform Jewish temple
built last year. Redford appeared there after services during the
Sundance-sponsored Oneg (reception) and just before the screen-
ing of Metzger’s documentary about Pulitzer Prize—winning
New York Times reporter Nicholas Kristof. Reporter was includ-
ed in the U.S. Documentary Competition at the festival. Cara
Mertes, director of the documentary program, introduced Af-
fleck, Metzger, and Kristof. Caroline Libresco from Sundance
summarized the film’s principal themes—the role of the press in
a democracy and the ways that a journalist can effect change. In
the film, Kristof travels to the Congo in 200 with a group of jour-
nalism students to report on issues there similar to those he has
reported on in Darfur. The students at times express concern for
their own safety. Kristof reassures them, even while filming inter-
views with the Congolese warlord Nkunda very close to sunset, a
time when travel is particularly dangerous for foreigners. Kristof
explains his way of communicating horrific world situations to his
readers. Rather than overwhelming readers with statistics about
the millions being killed in Darfur, or of the thousands dying of
hunger and being terrorized by roaming warlords in the Congo,
“the rape capital of the world,” he instead finds one or two people
whose stories are so compelling that they come to represent all
those who are suffering. When he interviews victims, he is wary
of stories that are self-serving or about people who have benefited
from a conflict. He says people lie and he has to get at the truth.
He knows he can’t save each individual and has to make choices
about who to help.

In the film he says he’s embarrassed that he keeps his profes-
sional distance with people. But he feels that one person’s story
is most meaningful to his readers because they can identify with
the suffering of this one individual. Kristof is able to make that
person’s life, although separated by thousands of miles from the
United States, real to his readers. In that way, he feels he can
bring world attention to horrifying situations of genocide, hun-
ger, violence, and war. In the Congo, he finds Yohanita, a woman
dying of malnutrition and infection, who tells the simple story of
how her life ended up as it has. He asks his readers to multiply
Yohanita by four million, the number of human beings victim-
ized by warfare since 1998.

The Glass House

USA/Iran, 2008. 92 min. Color

Farsi with English subtitles
Director/Cinematographer/Editor: Hamid Rahmanian
info@fictionvillestudio.com

In 2004, London-based Iranian psychotherapist Marjaneh
Halati established the Omid e Meir Center for young women
15-25 years old who are in shockingly unstable, poverty-stricken,
or violent homes. An entry in the World Cinema Documentary
Competition, The Glass House tells the stories of several of the
women who live at the Center. Cara Mertes introduced the film.
She reminded the audience that from about 2,000 submissions
about 30 films are chosen. Now that international films are being
submitted, there’s also an amazing trend of films being submitted
from closed societies, from China to the Middle East and, in this
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case, Iran.

Director Hamid Rahmanian left Iran in the 1990s, as did many
artists at the time. He connected with the founder of the Center
and was interested in the women’s stories because in Iran, young
women in trouble because of unstable families are unprotected. By
revealing the plight of several women who live at the Center, the
filmmaker is able to represent thousands of women in Iran who
have fragile home situations. Sussan, age 20, was hit in the head
by her “temporary husband or sigheh” or her brother, is unable to
talk without severe stuttering, has memory loss, anger, and prob-
lems separating from those who abused her. The Center provides
the closest thing to a family that she and the other young women
could hope to experience in Iran. They are taught computer skills,
English, and other skills to help them become more independent
in a society that doesn’t support women’s independence. Nazila is
19, and her sister is 17. Nazila wants to be a singer even though
in Iran women are forbidden to sing in public. After living at the
Center, she began recording songs in a studio. She says singing
gives her a sense of self.

Every year, the Center takes on a few hard cases. One girl,
Samira, was found unconscious in the street. Her mother, a drug
addict, had taken this 14-year-old girl to drug parties where she
was abused. Halati gave the girl a doll and sent her to intensive
rehab. The Center wants to take her back after her rehab and get
her into school. These are some of the stories of hopeless situa-
tions that are told in the film. The intervention of the Omid e
Meir Center highlights the dark underside of Iranian society and
the terrible plight of women, left with no safety net in a society
that cares nothing for them.

Taking Chance

USA, 2008. 88 min. Color
Distributor: HBO
Director: Ross Katz

U.S. Dramatic Competition

Under the Bush administration Americans were prohibited by
the U.S. government from seeing news footage or photographs of
returning caskets of dead military personnel from the Iraq War.
In Taking Chance, the casket draped in the American flag takes
center stage throughout. Starring Kevin Bacon and based on a true
story, the film portrays U.S. Marine Lt. Colonel Michael Strobl,
who volunteers to return the remains of Lance Corporal Chance
Phelps to his family in Wyoming. Phelps was killed by hostile
fire in An Anbar Province, Iraq. The draped coffin reminds us
continually of the sacrifices made by ordinary citizens. And this
is a very emotional film. I thought often about my father’s funeral
while watching Taking Chance. My father’s casket was draped in
the American flag because he had served in the Navy and seen
action at Pearl Harbor, Guadalcanal, and the Solomon Islands.
The single coffin in Zuking Chance came to represent the sacrifice
of thousands of military personnel whose families grieve the loss
of their loved ones who made the ultimate sacrifice. Throughout
the journey to Wyoming, ordinary citizens pay their respects to
the soldier. The film allows us to acknowledge our personal and
national grief.



0 & A with Marie-Helene Couisineau
on the making of Before Temorrow

What was the process to adapt a Danish novel? Was
it a collective process developing the script?

It was a very collaborative process. I had just read
the novel and cried. I had lived in the north for 10
years before I read the novel. The author touched
what was essential in the narration. I've been
working since 1991 with women in the Igloolik
collective. They approved the novel and said it
was like their own stories. And they changed the
stories in the novel to fit their local Baffin Island
stories.

How did you photograph the cave scenes?

We shot in the cave during four seasons—the
months of June, July, August, and September and
again in November for winter scenes. We first
started filming in September after a thunder-
storm. Shooting in June was a bad idea because it
was so cold and humid.

What's the little boy’s background [the grandson|?

He’s the real grandson of the grandmother Mad-
eline Piujuq Ivalu. In the book, he’s younger,
only nine years old. He was eleven when the film
started, and he grew up as the film progressed.
And his parents have also acted.

Was this story a stretch for the actors? Is the lifestyle
in their village now as tough as then?

No, this isn’t like their reality now because this

story took place over 100 years ago.
What's their village like today?

'They have a cooperative store, houses, T'V, radio.
When they get sick, they go to the hospital by
plane. It’s like a Third World country. And they
still go camping, hunting seals, fishing, whaling—
those things aren’t foreign to them.

How do they see non-Native roles with their tradi-
tions? Are they proprietary?

I have worked with this community since 1991.
Our collaborations have been built on trust, and
we worked together for the same goals. I don’t
speak their language. We work with translators.
Somehow, it’s working.

They're trying to share stories?

With these women, if you went as a stranger, they
might not share with you. Madeline Piujuq Ivalu
and I are two artists working together. There’s
teamwork—everyone is an expert in her field.

What's the language?
It’s Inuktitut. I wrote the script in French and
translated it to English, and it was translated to

Inuktitut and then back to English. The novel is
originally written in Danish.
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The 2009 Tribeca Film Festival

Richard Lachmann

The 2009 Tribeca Film Festival was a mix of upcoming Holly-
wood releases, quirky independent films, and probably the largest
selection of non-U.S. films shown at any festival in this country.
The Festival certainly demonstrated that cinema is an art; yet,

her. Suddenly, Mounir is a big man in town, and the villagers
come to him hoping that his new connection to a wealthy for-
eigner will produce riches and favors for his neighbors. Mounir
takes advantage of his new prestige, soliciting bribes in return for

Real innovation oftenh occurs far from the center of art worlds,
and some of the best films af Tribeca came from countries with small
film industries [argely unnoticed by the rest of the world.

like painting, photography, sculpture, and music, contemporary
film is a discipline that combines crass and obvious attempts to
achieve commercial success with often desperate and bizarre ex-
periments that seek to provoke strong feelings but usually leave
viewers cold.

Real innovation often occurs far from the center of art worlds,
and some of the best films at Tribeca came from countries with
small film industries largely unnoticed by the rest of the world.
Three of the films I saw grapple with the problems of tradition
and modernity. I have no idea if those films are the start of a new
direction in cinema, but they are examples of what film can be
and, in the ways that they draw on the rich history of film, of what
cinema often has been over its first century.

Masquerades

Algeria, 90 min. Color
Arabic with English subtitles
Director: Lyes Salem

Mounir (played by the director) lives in a small, dusty town in
rural Algeria. In a recurring comic scene, the men who sit in the
town square are covered with dust every time a car passes through.
'The poor and isolated townspeople literally are left in the dust by
those with money.

Mounir makes his living as a gardener for a wealthy military of-
ficer. He is the head of his family, caring for his wife, his son, and
his beautiful younger sister Rym, who suffers from narcolepsy.

Rym is in love with Khliffen, Mounir’s best friend, who dreams
of opening a video store. Khliffen’s escape is films from the Unit-
ed States and Europe, posters from which adorn the walls of an
abandoned storefront he is perpetually preparing for the videos
that never arrive. The villagers tease Mounir, telling him that he
will never find a husband for Rym. One night, when Mounir is
drunk, he runs out to the village square and announces that Rym
is about to be married to a wealthy European. Rym goes along
with Mounir’s deception in hopes of convincing Khliffen to marry

MULTICULTURAL REVIEW | WINTER 2009

his promise to intervene with government officials.

Mounir’s situation is farce, as he becomes ever more deeply en-
tangled in the web of lies he spins to convince his neighbors that
Rym really is marrying a wealthy European. Yet, this comedy also
is a commentary on Algeria and its brutal and corrupt military
dictatorship. Mounir is a servant of a colonel whose huge house
and luxurious cars allude to the riches extorted by Algeria’s rul-
ers. Yet, once Mounir is able to claim a connection to power, he
eagerly imitates the colonel in extracting bribes.

I don’t want to give away the film’s elegant ending, but Mounir
and Rym find ways to achieve happiness without surrendering
their goodness and integrity. They do, however, have to step out of
the rigid gender roles and familial relations that limit them. Nei-
ther tradition nor the corrupt modernity of the military regime is
a guide for life. The film, through its compelling characters and
sharp humor, shows another path for contemporary Algerians.

Pandora’s Box

Turkey, 112 min. Color
Turkish with English subtitles
Director: Yesim Ustaoglu

"Two sisters and a brother are called away from their cosmopoli-
tan lives in Istanbul when their elderly mother, Nusret, wanders
off. Her dementia becomes ever more obvious as the film pro-
ceeds. The siblings feel they have a duty to care for their mother,
but each wants to fob off the responsibility on the others. One
sister has a high-powered job and a demanding boyfriend. The
other sister has a bad marriage and a troubled son of her own. The
brother is unemployed and spends most of his time drinking and
smoking dope.

'The mother declines when the siblings move her to Istanbul,
and she is diagnosed with Alzheimer’s. Her dementia is real, but
it also is a metaphor for the pressures of living in a vast city that
literally is between Europe and Asia. Istanbul is shown as noisy
and ugly. 'The mother’s confusion leads her to wander off at the



same time that Murat, the sister’s troubled son, has also run away.
Murat is the only member of the family who is able to talk with
Nusret. When Murat takes her to the waterfront, Nusret is happy,
and for a moment Istanbul is an inviting and attractive city. Even-
tually, Murat accompanies his grandmother back to her country
home where both are content.

The message of Pandora’s Box is clear. Modern city life is alien-
ating. No one can be happy in Istanbul. Country life and tradi-
tional family ties provide comfort to the elderly Nusret and an
anchor to the troubled young Murat.

Departures

Japan, 130 min. Color
Japanese with English subtitles
Director: Yojiro Takita

Departures won the 2008 Academy Award for Best Foreign
film, beating both Waltz With Bashir from Israel and The Class
from France. As a result, Departures has been stereotyped as a
Hollywood film, meaning formulaic and vapid. In fact, Departures
is emotionally powerful and offers a penetrating view of contem-
porary Japan, and indeed of wealthy industrialized societies in
general. Daigo, the protagonist, has just lost his job as a cellist in
an orchestra in Tokyo, and he returns to his childhood home in a
small town. Desperate for work, he answers an ad for work in “de-
partures,” thinking it is a travel agency. In fact, he is hired to assist
an elderly master of Nokanshi, the art of washing, dressing, and

grooming a corpse in front of the deceased’s family. Traditionally,
family members took care of these tasks before their relative was
cremated. In modern Japan, such duties are farmed out to paid
professionals.

Daigo is at first ashamed of his new job, and he doesn’t even tell
his wife Mika what he is doing. Yet, over time he sees the value of
his work. In the most moving scene of the film, Daigo is prepar-
ing a young woman’s body and then notices she has a penis. He
whispers to his boss to ask what he should do. The boss reminds
him that they are there to comfort the family and should prepare
the dead person as he/she and the family would have wanted. Af-
ter the ceremony, the dead man’s father thanks Daigo, saying that
this was the first time he was able to appreciate and fully love his
child.

Departures is a hopeful film. In it, tradition is presented as ca-
pable of being molded to meet the needs of modern, atomized
families and of resolving gender confusion. Indeed, tradition is
essential. The more skilled Daigo becomes in the elaborate rituals
developed over centuries, the more capable he is of meeting the
emotional needs of mourning families, and ultimately of himself
and his wife.

'The tensions that are resolved by tradition in Pandora’s Box, and
by a break with tradition in Masquerades, are addressed through
adapted and modified rituals in Deparzures.

Richard Lachmann is a professor of sociology at the State Uni-
versity of New York, University at Albany and the author of ar-
ticles on the sociology of culture and the arts.
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Recent Books in Spanish:
A Representative Sample

Isabel Schon

LAURIE FRIEDMAN
ILUSTRACIONES DE
TAMARA SCHMITZ

Although the current economic recession has severely impact-
ed the publishing world, it is interesting to note its effects both in
the United States and in Spanish-speaking countries. U.S. pub-
lishers are releasing authors and carefully trimming their lists of
books in Spanish. Publishers in Spain and Latin America are
concerned not only about their own countries’ economies, most
of which are suffering recessionary conditions even worse than
those in the United States, but also about the costs of shipping
and the reduction of distribution channels in the United States.

Despite the bad news, selectors should be aware of the wide

_..-"\ manccer

STEPHENIE MEYER

variety of books in Spanish that are still being published to sat-
isfy the recreational and informational needs of Spanish speakers
(and Spanish learners). The following is a representative sample
of fiction and nonfiction books, graphic novels, and reference
works in Spanish or bilingual Spanish and English for children
and adolescents. These titles have been published in the past
three years in the United States or in Spanish-speaking coun-
tries. ‘Those published in 2009 and later are starred, offering a
visual indication of the toll the recession has taken on Spanish-
language publishing for children and teens.

For the Young

Ajmera, Maya, and Ivanko, John D. Ser vecinos (Be My Neigh-
bor). Watertown, MA: Charlesbridge Publishing, 2007. 32 pp.
Trans. by Yanitzia Canetti. ISBN 978-1-57091-703-5, $15.95.
Gr. K-3.

*Aliaga, Roberto. El principe de los enredos (The Prince of Mis-
chief). Madrid: Edelvives, 2009. 48 pp. Illus. by Roger Olmos.
ISBN 978-84-263-7233-8, $17.12. Gr. 1-3.

Aloian, Molly, and Kalman, Bobbie. Muchos tipos de animales
(Many Kinds of Animals). ISBN 978-0-7787-8832-4.

Kalman, Bobbie. Ranas y otros anfibios (Frogs and Other Amphib-
ians). ISBN 978-0-7787-8837-9.

———, and Lundblad, Kristina. Animales llamados mamiferos
(Animals Called Mammals). ISBN 978-0-7787-8836-2.

———, and Sjonger, Rebecca. Aves de todo tipo (Birds of All
Kinds). ISBN 978-0-7787-8834-8.

MacAulay, Kelley, and Kalman, Bobbie. Reptiles de todo tipo
(Reptiles of All Kinds). ISBN 978-0-7787-8835-5.

Ea. vol.: New York: Crabtree Publishing, 2006—2007. 32 pp.
Trans. by translations.com. Series: Qué Tipo de Animal Es?
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$18.95. Gr. 1-3.

Aloian, Molly, and Kalman, Bobbie. Un hdbitat de bosque tropi-
cal (Rainforest Habitar). ISBN 978-0-7787-8333-6.

———. El hdbitat de la Antdrtida (Antarctic Habitat). ISBN
978-0-7787-8332-9.

———. Un hdbitat de pantano (Wetland Habitat). ISBN 978-0-
7787-8328-2.

———. El hdbitat del Artico (Arctic Habitat). ISBN 978-0-7787-
8330-5.

———. Hdbitats acudticos (Water Habitats). ISBN 978-0-7787-
8325-1.

———. Hibitats subterrdneos (Underground Habitats). ISBN
978-0-7787-8331-2.

Kalman, Bobbie. Un hdbitat de bosque (Forest Habitaz). ISBN
978-0-7787-8327-5.

———, and Crossingham, John. Habitats terrestres (Land
Habitats). ISBN 978-0-7787-8324-4.

———, and Sjonger, Rebecca. Un hdbitat de sabana (Savanna
Habitat). ISBN 978-0-7787-8329-9.

MacAulay, Kelley, and Kalman, Bobbie. Un hdbitat de desierto
(Desert Habitat). ISBN 978-0-7787-8326-8.

——— Un hdbitat de pastizal (Grassland Habitat). ISBN 978-0-
7787-8334-3.

-———. Hadbitats de jardin (Backyard Habitats). ISBN 978-0-



7787-8335-0.
Ea. vol.: New York: Crabtree Publishing, 2007. 32 pp. Trans. by

translations.com. Series: Introduccién a los Hébitats. $25.27. Gr.
K-2.

*Alvarez, Rosanela. ¢ Como es tu mamd? (How Is Your Mom?).
Meéxico, D.F.: Fondo de Cultura Econémica, 2009. 28 pp. ISBN
978-607-16-0005-9, $19.95. Gr. K-3.

Ashbé, Jeanne. ;Dénde estd Tedy? (Where Is Teddy?) Barcelona:
Corimbo, 2008. 18 pp. Trans. by Anna Coll-Vinent. ISBN 978-
84-8470-322-8, $14.00. Gr. Preschool.

Barber, Shirley. Cuenta conmigo (Count with Me!). Leén: Everest,
2007. 16 pp. Trans. by Lourdes Huanqui. ISBN 978-84-2411-
308-7, $7.99. Gr. Preschool-1.

Bataille, Marion. ABCD (ABCD). Madrid: Kékinos, 2008. 34
pp- ISBN 978-84-96629-67-7, $11.95. Gr. K-2.

Bee, William. Cuidado con la rana (Beware of the Frog). Barce-
lona: Juventud, 2008. 28 pp. ISBN 978-84-261-3671-8, $19.95.
Gr. Preschool-1.

Bisinski, Pierrick, and Sanders, Alex. Todos los mimos (Affection).
Barcelona: Corimbo, 2007. 18 pp. Trans. by Julia Vinent. ISBN
978-84-8470-263-4, $14.00. Gr. Preschool.

Bloom, Suzanne. Un amigo de veras maravilloso (Splendid
Friend). Honesdale, PA: Boyds Mills Press, 2007. 32 pp. Trans.
by Aida E. Marcuse. ISBN 978-1-59078-490-7, $7.95. Gr. Pre-
school-2.

———. Nuestro autobiis (The Bus for Us). Honesdale, PA: Boyds
Mills Press, 2008. 18 pp. Trans. by Aida E. Marcuse. ISBN 978-
1-59078-629-1, $7.95. Gr. K-3.

Boynton, Sandra. Muu. Beee. Asi fue! (Moo, baa, la, la, la!). New
York: Simon & Schuster, 2008. 14 pp. Trans. by Argentina Pala-
cios Ziegler. ISBN 978-0-689-86302-8, $5.99. Gr. Preschool.

Browne, Anthony. Cosita linda (Little Beauty). México, D.F.:
Fondo de Cultura Econémica, 2008. 32 pp. Trans. by Teresa
Mlawer. ISBN 978-968-16-8578-2, $23.95. Gr. Preschool-3.
———— Mi hermano (My Brother). México, D.F.: Fondo
de Cultura Econémica, 2007. 32 pp. Trans. by Laura Emilia
Pacheco. ISBN 978-968-16-8479-2, $14.99. Gr. K-2.

Cano, Carles. Un dragdn a dieta (One Dragon on a Diet). Leén,
Spain: Everest, 2008. 31 pp. Illus. by Fran Bravo. ISBN 978-84-
2418-747-7, $7.99. Gr. K-4.

Carlson, Nancy L. ;Sonrie! (Smile a Lot!). Minneapolis: Edi-
ciones Lerner, 2008. 18 pp. ISBN 978-0-8225-7817-8, $15.95.
Gr. K=2.

Child, Lauren. Cuida tu planeta (Look After Your Planet). Bar-
celona: RBA/Serres, 2008. 23 pp. Illus. By Tiger Aspect. ISBN
978-84-9867-092-9, $14.99. Gr. K-3.

Cuenca, Hanna. Latinoamérica en voz: Cuentos y leyendas (Latin
American Voices: Stories and Legends). Buenos Aires: Ediciones
Abran Cancha, 2007. 61 pp. Illus. by Pablo Cabrera. ISBN 978-
987-23451-4-3, $23.95. Gr. 3—4.

Cutbill, Andy. La vaca que puso un huevo (Cow That Laid an
Egg). Barcelona: RBA/Serres, 2008. 22 pp. Illus. by Russell
Ayto. Trans. by Jos¢ Moran. ISBN 978-84-7901-561-9, $16.99.
Gr. K-2.

Deedy, Carmen Agra. Martina, una cucarachita muy linda:
un cuento cubano (Martina the Beautiful Cockroach). Atlanta:
Peachtree, 2007. 24 pp. Illus. by Michael Austin. Trans. by
Cristina de la Torre. ISBN 978-1-56145-425-9, $16.95. Gr.
Preschool-2.

De Séve, Randall. Mi barco (Toy Boat). Barcelona: Juventud,
2008. 40 pp. Trans. by Teresa Farran and Christiane Reyes.
ISBN 978-84-261-3657-2, $22.00. Gr. K-2.

*Doeden, Matt. Todoterrenos/Humwees. ISBN 978-1-4296-2377-3.

*———. Tractores agricolas/Farm Tractors. ISBN 978-1-4296-
2375-9.
*——— Trenes/Trains. ISBN 978-1-4296-2374-2.

*Reed, Jennifer. Bombarderos/Bombers. ISBN 978-1-4296-2376-6.
Ea. vol.: Mankato, MN: Capstone Press, 2009. 24 pp. Bilingual
(Spanish-English) ed. Trans. by Dr. Martin Luis Guzmén Fer-
rer. Series: Mdquinas Maravillosas/Mighty Machines. $15.95.
Gr. Preschool-2.

*Driscoll, Laura. El chico del despegue (Blast Off Kidl). Illus. by
Rebecca McKillip Thornburgh. ISBN 978-1-57565-267-2.
*Dussling, Jennifer. El misterio del arco iris (The Rainbow Mys-
tery). Illus. by Barry Gott. ISBN 978-1-57565-283-2.
*Gabriel, Nat. Sam y sus cuadrados de zapatos (Sam’s Sneakers
Squares). Illus. By Ron Fritz. ISBN 978-1-57565-276-4.
*Haskins, Lori. Locura por las mariposas (Butterfly Fever). Illus.
by Jerry Smath. ISBN 978-1-57565-284-9.

Ea. vol.: New York: The Kane Press, 2009. 32 pp. Trans, by
Alma B. Ramirez. Series: Science Solves It! en espafiol. $5.95.
Gr. 1-3.

Dunbar, Polly. Pingiiino (Penguin). Barcelona: RBA/Serres,
2008. 18 pp. Trans. by Belén Caball. ISBN 978-84-7901-859-7,
$19.99. Gr. Preschool.

Espinosa, Alain, and Magallanes, Alejandro. Ojo rejo (Red Eye).
México, D.F.: Ediciones El Naranjo, 2006. 22 pp. ISBN: 978-
968-5389-28-0, $8.95. Gr. Preschool-1.

Estrada, Ixchel, and Gutiérrez, Gabriel. No traces en ese cartén
(Don’t Draw in That Cardboard). México, D.F.: Ediciones El
Naranjo, 2006. 22 pp. ISBN 978-968-5389-27-3, $8.95. Gr.
Preschool-1.

Fletcher, Julie. /1, 2, 3 Mar! (1, 2, 3, Sea!). ISBN 978-84-9825-
298-9, $16.95.

———. ;Boing! ;Boing! (Boing! Boing!). ISBN 978-84-9825-297-
2, $11.95.
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;Gomo es
tu mama’

———. Jungla de colores. (Jungle Colors). ISBN 978-84-9825-
296-5, $11.95.

Ea. vol.: Barcelona: Combel, 2008. 12 pp. Trans. by Carmen Gil.
Gr. Preschool-K.

Fukuda, Ricca. Luna estelar (Celestial Moon). México, D.F.:
Fondo de Cultura Econémica, 2007. 48 pp. Illus. by Kuniko
Nagasaki. Trans. by Jaime Barrera Parra. ISBN: 978-968-16-
8433-4. $11.95. Gr. 1-2.

Geis, Patricia. Pequesia Romani (Little Romani Girl). Barcelona:
Combel, 2006. 36 pp. ISBN 978-84-9825-124-1, $13.95. Gr. 1-3.
———. Pequerio Malayali (Little Malayali Boy). Barcelona:
Combel, 2006. 36 pp. ISBN 978-84-9825-123-4, $13.95. Gr. 1-3.

*Gonzales, Doreen. Corn/Maiz. ISBN 978-1-4358-2723-3.
*Vaughn, Inés. Chiles/Chiles. ISBN 978-1-4358-2725-7.

*———_ Chocolate/Chocolate. ISBN 978-1-4358-2726-4.
*———. Potatoes/Papas. ISBN 978-1-4358-2728-8.
*———. Squash/Calabazas. ISBN 978-1-4358-2727-1.
*——— Tomatoes/Tomates. ISBN 978-1-4358-2724-0.

Ea. vol.: New York: Buenas Letras/Rosen, 2009. 24 pp. Bilingual
(Spanish-English) ed. Trans. by Maria Pilar Sanz. Series: Native
Foods of Latin America. $15.95. Gr. 2-3.

Granados, Antonio. ;Qué cosa es esto? (What Is This?). México,
D.F.: Ediciones El Naranjo, 2007. 36 pp. Illus. by Juan Gedovius.
ISBN 978-968-5389-54-9, $8.95. Gr. Preschool-1.

*Hall, Margaret. El dia y la noche (Day and Night). ISBN: 978-1-
4296-2370-4.

*———. Las estaciones del afio (Seasons of the Year). ISBN: 978-1-
4296-2373-5.

*——— Hibernar (Hibernation). ISBN 978-1-4296-2371-1.
*Olson, Gillia M. Las fases de la luna (Phases of the Moon). ISBN
978-1-4296-2372-8.

Ea. vol.: Mankato, MN: Capstone Press, 2009. 24 pp. Trans. by
Martin Luis Guzmdn Ferrer. Series: Patrones en la Naturaleza.
$21.27. Gr. Preschool-2.

* Harris, Calvin. La cosecha de calabazas/Pumpkin Harvest.

ISBN 978-1-4296-3262-1.
*———. La cosecha de manzanas/Apple Harvest. ISBN 978-1-
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Native Foods of Latin Americ.

4296-3259-1.

*———. Los espantapdjaros/Scarecrows. ISBN 978-1-4296-
3263-8.

*Rustad, Martha E.H. Los animales en otosio/Animals in Fall.
ISBN 978-1-4296-3258-4.

*———. Las hojas en otoiio/Leaves in Fall. ISBN 978-1-4296-
3260-7.

*———. Las personas en otorio/People in Fall. ISBN 978-1-
4296-3261-4.

Ea. vol.: Mankato, MN: Capstone Press, 2009. 24 pp. Bilingual
(Spanish-English) ed. Trans. by Dr. Martin Luis Guzman Ferrer.
Series: Todo Acerca del Otofio/All About Fall). $21.32. Gr. K-1.

Hoft, Syd. Danielito y el dinosaurio (Danny and the Dinosaur).
New York: Lectorum, 2008. 64 pp. Illus. by the author. Trans. by
Teresa Mlawer. ISB: 978-1-933032-38-2, $11.95. Gr. 1-3.

*Ipc1zade, Catherine. Jirafas/Giraffes. ISBN 978-1-4296-3267-6.
———. Leones/Lions. ISBN 978-1-4296-3265-2.

*Kleinhenz, Sydnie Meltzer. Elefantes/Elephants. ISBN 978-1-
4296-3266-9.

*Rake, Jody Sullivan. Suricatos/Meerkats. ISBN 978-1-4296-
3264-5.

Ea. vol.: Mankato, MN: Capstone Press, 2009. 24 pp. Bilingual
(Spanish-English) ed. Trans. by Dr. Martin Luis Guzman Ferrer.
Series: Animales Africanos/African Animals. $21.32. Gr. K-1.

*Kalman, Bobbie. ;Cémo se siente al tocarlo? (How Does It Feel?).
ISBN 978-0-7787-8722-8.

*———. ;De qué color es? (What Color Is 1t2). ISBN 978-0-7787-
8726-6.

*———. ;Dénde esta? (Where Is Ir?). ISBN 978-0-7787-8729-7.
*———. ;Es grande o pequeiio? (Is It Big or Small?). ISBN 978-
0-7787-8724-2.

*———. ;Esigual o diferente? (Is It the Same or Differens?). ISBN
978-0-7787-8725-9.

*———. ;Qué aspecto tiene? (How Does It Look?). ISBN 978-0-
7787-8723-5.

*———. s Qué sigue? (What Comes Next?). ISBN 978-0-7787-
8727-3.

*———. ;Qué forma tiene? (What Shape Is Ir2). ISBN 978-0-
7787-8728-0.

Ea. vol.: New York: Crabtree Publishing, 2009. 24 pp. Trans. by



translations.com. Series: Observar la Naturaleza. $21.27. Gr. K-2.

*Kalman, Bobbie. Los animales crecen y cambian (Animals Grow
and Change). ISBN 978-0-7787-8682-5.

——— gEsto es un ser vivo? (Is It a Living Thing?). ISBN 978-
0-7787-8680-1.

*——— Familias de animales (Animal Families) ISBN: 978-0-
7787-8676-4.

*———. Hogares de los seres vivos (Homes of Living Things).
ISBN 978-0-7787-8681-8.

*———. Las plantas son seres vivos (Plants Are Living Things).
ISBN 978-0-7787-8677-1.

*

ISBN 978-0-7787-8683-2.

*———. Los seres vivos necesitan agua (Living Things Need Wa-

ter). ISBN 978-0-7787-8678-8.

*———. Yo soy un ser vivo (I.Am a Living Thing). ISBN 978-0-

7787-8679-5.

Ea. vol.: New York: Crabtree Publishing, 2009. 24 pp. Trans. by
translations.com. Series: Introduccién a los Seres Vivos. $21.27.

Gr. K=3.

Kim, Kyeong-Hwa. El gato con botas (Puss in Boots). Buenos
Aires: Unaluna, 2007. 16 pp. Illus. by Kim Sam-Hyeon. Trans.
by Ana Maria Cabanellas. ISBN 978-987-1296-32-3, $11.95.
Gr. K-2.

Kimiko. El murciélago (The Bat). Barcelona: Corimbo, 2007. 15
pp- ISBN 978-84-8470-252-8, $16.95. Gr. Preschool-K.

*Kudela, Katy R. My First Book of Spanish Words. Mankato,
MN: Capstone Press, 2010. 32 pp. Series: A+ Books. ISBN 978-
1-4296-3298-0, $17.99. Gr. Preschool-2.

Ledu, Stéphanie. Los castillos (The Castles). Barcelona: RBA/
Molino, 2008. 29 pp. Illus. by Anne Guillard. ISBN 978-84-
9867-272-5, $29.90. Gr. K-2.

———. Viajo en avién (I Travel by Plane). Barcelona: RBA/
Molino, 2008. 29 pp. Illus. by Catherine Brus. ISBN 978-84-
9867-273-2, $13.95. Gr. K-2.

Levy, Janice. El rdbano que escapé (Runaway Radish). McHenry,
IL: Raven Tree Press, 2008. 32 pp. Illus. by Sydney Wright.
Trans. by Eida de la Vega. ISBN 978-0-9794-4629-0, $16.95.
Gr. Preschool-3.

Magallanes, Alejandro. Dos circulos centrados (Two Circles).
Meéxico, D.F.: Ediciones El Naranjo, 2007. 36 pp. ISBN 978-
968-5389-48-8, $8.95. Gr. Preschool-1.

Mayhew, James. Carlota y la princesa espasiola (Katie and the
Spanish Princess). Barcelona: RBA/Serres, 2006. 16 pp. Trans. by
Raquel Mancera. ISBN 978-84-7871-735-4, $16.99. Gr. K-2.

*Miller, Connie Colwell. Chibuahas/Chihuabuas. ISBN 978-1-

4296-3255-3.
*———. Labradores/Labradors. ISBN 978-1-4296-3256-0.
*———. Pastor alemdn/German Shepherds. ISBN 978-1-4296-

———. Seres vivos de mi jardin (Living Things in My Back Yard).

3257-7.

Rake , Jody Sullivan. Beagles/Beagles. ISBN 978-1-4296-2382-7.
———. Boxers/Boxers. ISBN 978-1-4296-3254-6.
*——— Ddlmatas/Dalmatians. ISBN 978-1-4296-2383-4.
*———. Pugs/Pugs. ISBN 978-1-4296-2386-5.
*Trumbaer, Lisa. Golden retrievers/Golden Retrievers. ISBN
978-1-4296-2384-1.
*——— Poodles/Poodles. ISBN 978-1-4296-2385-8.
*——— Salchichas/Dachshunds. ISBN 978-1-4296-2388-9.
Ea. vol.: Mankato, MN: Capstone Press, 2009. 24 pp. Bilingual
(Spanish-English). Trans. by Dr. Martin Luis Guzmén F. Series:
Perritos/Dogs. $15.95. Gr. K-1.

*Mitten, Luana K. Colores/Colors. Vero Beach, FL: Rourke
Publishing, 2009. 16 pp. ISBN 978-1-60472-545-2, $11.95. Gr.
Preschool-K.

Mora, Pat. Here, Kitty, Kitty! /;Ven, gatita, ven! New York:
Harper Collins/Rayo, 2008. 16 pp. Illus. by Maribel Sudrez.
ISBN 978-0-06-085044-9, $14.99. Gr. Preschool-K.

Nam, Seok-Ki. Los miisicos de Bremen (Bremen Town Musicians).
Buenos Aires: Unaluna, 2007. 16 pp. Illus. by Jeon Byung-Jun.
Trans. by Ana Maria Cabanellas. ISBN 978-987-1296-30-9,
$11.95. Gr. K-2.

Norling, Beth. Los hermanitos son... (Little Brothers Are...). La
Jolla, CA: Kane Miller, 2008. 18 pp. ISBN 978-1-933605-92-0,
$4.99. Gr. Preschool-K.

*Obregén, José¢ Maria. Argentina/Argentina. ISBN 978-1-4042-
8088-5.

*——— Brazil/Brasil. ISBN 978-1-4042-8085-4.
*———. England/Inglaterra. ISBN 978-1-4042-8089-2.
*———. Germany/Alemania. ISBN 978-1-4042-8087-8.
*———. Italy/Italia. ISBN 978-1-4042-8086-1.
*——— Mexico/Meéxico. ISBN 978-1-4358-2497-3.

Ea. vol.: New York: Buenas Letras/Rosen, 2010. 24 pp. Bilingual
(Spanish/English). Trans. by Megan Benson. Series: Great Na-
tional Soccer Teams/Grandes Selecciones Nacionales del Fuatbol.

$15.95. Gr. 2—4.

O’Connor, Jane. Nancy la elegante (Fancy Nancy). New York:
HarperCollins/Rayo, 2008. 16 pp. Illus. by Robin Preiss Glasser.
Trans. by Liliana Valenzuela. ISBN 978-0-06-143528-7, $16.99.
Gr. Preschool-2.

Olivares, Javier. Luna pregunta (Luna Asks). Madrid: Anaya
Infantil, 2008. 19 pp. ISBN 978-84-667-7708-7, $11.47. Gr.
Preschool-K.

*Piper, Watty. La pequesia locomotora que si pudo (Little Engine
That Could). New York: Penguin Group, 2009. 48 pp. Illus. by
George and Doris Hauman. Trans. by Alma Flor Ada. ISBN
978-0-448-41096-8, $9.95. Gr. Preschool-2.

*Portnoy, Mindy Avra. ;Adénde van las personas cuando mueren?
(Where Do People Go When They Die?). Minneapolis, MN:
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PINGVINO

Polly Dunbar

Ediciones Lerner, 2009. 24 pp. Illus. by Shelly O. Haas. ISBN
978-0-7613-3905-2, $15.95. Gr. Preschool-2.

Ramos, Mario. ;Soy el mds guapo! (I Am the Most Handsome!).
Barcelona: Corimbo, 2007. 24 pp. Trans. by Anna Coll-Vinent.
ISBN 978-84-8470-246-7, $16.95. Gr. Preschool-2.

Ryan, Pam Mufioz. Nuestra California (Our California). Wa-
tertown, MA: Charlesbridge Publishing, 2008. 18 pp. Illus. by
Rafael Lopez. Trans. by Yanitzia Canetti. ISBN 978-1-58089-
226-1, $17.95. Gr. K-3.

Shim, Sang Woo. Cenicienta (Cinderella). Buenos Aires: Un-
aluna, 2007. 16 pp. Illus. by Jeong Ji-Ye. Trans. by Ana Maria
Cabanellas. ISBN 978-987-1296-31-6, $11.95. Gr. K-2.

Soussana, Nathalie. Canciones infantiles y nanas de babushka: 29
canciones infantiles eslavas: bielorrusas, polacas, rusas, eslovacas,
checas, ucranianas y yiddish (Children’s Songs of Eastern Europe).
Madrid: Kékinos, 2007. 57 pp. Illus. by Sacha Polikova. Trans.

by Miguel Angel Mendo. ISBN 978-84-96629-53-0, $18.95. Gr.

Preschool-3.

Stone, Lynn M. ;Cémo usan los animales sus aletas? (How Do
Animals Use Their Flippers?). ISBN 978-1-60044-738-9.
———. §Como usan los animales sus ojos? (How Do Animals Use
Their Eyes?). ISBN 978-1-6004-4737-2.

Ea. vol.: Vero Beach, FL: Rourke Publishing, 2008. 24 pp.
Trans. by Estela Serafini. Series: Cémo Usan los Animales.

$15.95. Gr. K-1.

*“Trivizas, Eugenios. Los tres lobitos y el cochino feroz (Three Little
Wolves and the Big Bad Pig). Caracas: Ediciones Ekaré, 2009. 24
pp- Ilus. by Helen Oxenbury. ISBN 978-980-2571-77-2, $19.95.
Gr. 1-4.

Tullet, Hervé. Juego de construccién (Construction Game). ISBN
978-84-9662-964-6.
———. Juego de formas (Shapes Game). ISBN 978-84-9662-965-3.

———. Juego del circo (Circus Game). ISBN 978-84-9662-962-2.

Ea. vol.: Madrid: Kékinos, 2007-2008. 24 pp. $16.95. Gr.
Preschool-K.
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Urberuaga, Emilio. Coco y la luna (Coco and the Moon). Madrid:
Kékinos, 2008. 26 pp. ISBN 978-84-96629-49-3, $11.95. Gr. K-3.

Urbigkit, Cat. Brave Dogs, Gentle Dogs: How They Guard Sheep/
Perros guardianes, perros valientes: Cémo pastorean las ovejas.
Honesdale, PA: Boyds Mills Press, 2009. 32p. Bilingual (Span-
ish-English) ed. Trans. by Aida E. Marcuse. ISBN 978-1-59078-
746-5, $15.95. Gr. K-3.

Wells, Rosemary. Otto se presenta para presidente (Otto Runs for
President) New York: Scholastic, 2008. 28 pp. ISBN 978-0-545-
04182-9, $5.99. Gr. K-2.

“White, Amy. Chistes de animales (Fun with Animals). Miami:
Santillana, 2009. 16 pp. ISBN 978-1-60396-405-0, $16.95. Gr.
K-2.

*Williams, Zella. Cogui Frogs and Other Latin American Frogs/
Coqmes y otras ranas de Latinoamérica. ISBN 978-1-4042-8148-6.
——— Howler Monkeys and Other Latin American Monkeys/
Monos aulladores y otros monos de Latinoamérica. ISBN 978-1-
4042-8127-1.
*———. Jaguars and Other Latin American Wild Cats/Jaguares
yotros felinos de Latinoamérica. ISBN 978-1-4042-8125-7.
———. Llamas and Other Latin American Camels/Llamas y
otros camélidos de Latinoamérica. ISBN 978-1-4042-8128-8.
*———. Piranhas and Other Creatures of the Amazon/Pirarias y
otros animales de la selva amazonica. ISBN 978-1-4042-8147-9.
*———. Quetzals and Other Latin American Birds/Quetzales'y
otras aves de Latinoamérica. ISBN 978-1-4042-8126-4.
Ea. vol.: New York: Buenas Letras/Rosen, 2010. 24 pp. Bilingual
(Spanish-English) ed. Trans. by Maria Pilar Obregén. Series:
Animals of Latin America/Animales de Latinoamérica. $15.95.
Gr. 1-3.

Willis, Jeanne. ;Ves al revés! (Daft Baz). México, D. F.: Fondo de
Cultura Econémica, 2008. 32 pp. Illus. by Tony Ross. Trans. by
Gabriel Martinez Jiménez. ISBN 978-968-16-8534-8, $7.50. Gr.
1-2.



For the Middle Grades

Afanésiev. A.N. Cuentos populares rusos III. La princesa hechiza-
da y otros cuentos (Popular Russian Tules: The Enchanted Princess
and Other Tales). Madrid: Anaya, 2008. 306 pp. Illus. by Raquel
Aparicio. Trans. by Isabel Vicente. ISBN 978-84-667-6499-5,
$29.95. Gr. 4-9.

Alberti, Rafael, and others. Rafael Alberti y los nifios (Rafael
Alberti and Children’s Poetry). Ledn, Spain: Everest, 2007. 47 pp.
Illus. by José Ruiz Navarro. ISBN 978-84-2412-728-2, $23.99.
Gr. 3-5.

Aloian, Molly, and Kalman, Bobbie. Autos de carreras: [Encien-
dan sus motores! (Racecars: Start Your Engines!). ISBN 978-0-
7787-8305-3.

Kalman, Bobbie, and Miller, Reagan. Camiones robustos (1ough
Trucks). ISBN 978-0-7787-8306-0.

MacAulay, Kelley, and Kalman, Bobbie. Fantdsticos vehiculos
para la construccion (Cool Construction Vebicles). ISBN 978-0-
7787-8304-6.

Smithyman, Kathryn, and Kalman, Bobbie. Trenes en las vias
(Trains on the Tracks). ISBN 978-0-7787-8307-7.

Ea. vol.: New York: Crabtree Publishing, 2008. 32 pp. Trans. by
translations.com. Series: Vehiculos en Accién. $18.95. Gr. K-5.

Aloian, Molly, and Kalman, Bobbie. Cadenas alimentarias del
bosque tropical (Rainforest Food Chains). ISBN 978-0-7787-8533-0.
Crossingham, John, and Kalman, Bobbie. Cadenas alimentarias
de la costa marina (Seashore Food Chains). ISBN 978-0-7787-
8531-6.

Kalman, Bobbie. Cadenas alimentarias del bosque (Forest Food
Chains). ISBN 978-0-7787-8529-3.

———, and Burns, Kylie. Cadenas alimentarias de los pantanos
(Wetland Food Chains). ISBN 978-0-7787-8532-3.

———. Las cadenas alimentarias y tii (Food Chains and You).
ISBN 978-0-7787-8528-6.

Ea. vol.: New York: Crabtree Publishing, 2006. 32 pp. Trans. by
translations.com. Series: Cadenas Alimentarias. $25.27. Gr. 2—4.

Aloian, Molly, and Kalman, Bobbie. El ciclo de vida de los insectos
(Insect Life Cycles). ISBN 978-0-7787-8499-9.

———. Insectos que trabajan en equipo (Insects That Work To-
gether). ISBN 978-0-7787-8498-2.

———. Insectos iitiles y datiinos (Helpful and Harmful Insects).
ISBN 978-0-7787-8497-5.

Kalman, Bobbie, and Crossingham, John. Los hogares de los
insectos (Insect Homes). ISBN 978-0-7787-8500-2.

———, and Sjonger, Rebecca. Insectos comunes (Everyday In-
sects). ISBN 978-0-7787-8501-9.

Ea. vol.: New York: Crabtree, 2006. 32 pp. Trans. by transla-
tions.com. Series: Mundo de los Insectos. $25.20. Gr. 2—4.

Aloian, Molly, and Kalman, Bobbie. Explora América del Norte
(Explore North America). ISBN 978-0-7787-8292-6.

———. Explora América del Sur (Explore South America). ISBN
978-0-7787-8293-3.

———. Explora Europa (Explore Europe). ISBN 978-0-7787-
8291-9.

Kalman, Bobbie, and Sjonger, Rebecca. Explora la Antdrtida
(Explore Antarctica). ISBN 978-0-7787-8288-9.

_ ExplomAfriw (Explore Africa). ISBN 978-0-7787-
8287-2.

———. Explora Asia (Explore Asia). ISBN 978-0-7787-8289-6.
———. Explora Australia'y Oceania (Explore Australia and
Oceania). ISBN 978-0-7787-8290-2.

Ea. vol.: New York: Crabtree Publishing, 2008. 32 pp. Trans.
by translations.com. Series: Explora los Continentes. $18.95. Gr.
2-4.

*Alvarez, Julia. El mejor regalo del mundo: La leyenda de La Vieja
Belén/The Best Gift of All: The Legend of La Vieja Belén. Miami:
Alfaguara/Santillana USA, 2009. 31 pp. Bilingual (Spanish-
English) ed. ISBN 978-1-60396-325-1, $14.99. Gr. 3-5.

Banks, Lynne Reid. La llave mdgica (Indian in the Cupboard).
Leodn, Spain: Everest, 2007. 203 pp. ISBN 978-84-2413-266-8,
$9.95. Gr. 5-8.

*Besse, Xavier. Tres cuentos de Poe en B/N (Three Poe Stories).
Madrid: Edelvives, 2009. 100 pp. ISBN 978-84-263-7181-2,
$11.95. Gr. 4-10.

*Brown, Ménica. Pelé, King of Soccer/Pelé, El rey del fiitbol. New
York: HarperCollins/Rayo, 2009. 40 pp. Illus. by Rudy Gutiér-
rez. Bilingual (English-Spanish) ed. Trans.by Fernando Gayesky.
ISBN 978-0-06-122779-0, $15.99. Gr. 4-7.

*Cansino, Eliacer. OK, Sesior Foster (OK, Mr. Foster). Madrid:
Edelvives, 2009. 168 pp. ISBN 978-84-263-7239-0, $11.95. Gr. 6-9.

Ciérdenas Angulo, Teresa. Cartas a mi mamd (Letters to My
Mother). Toronto: Groundwood/Tigrillo, 2006. 104 pp. ISBN
978-0-88899-723-4, $6.95. Gr. 5-8.

Child, Lauren. Ana Tarambana, ;No mires ahora! (Clarice Bean,
Don’t Look Now!). Barcelona: RBA/Serres, 2008. 25 pp. Trans.
by Esteban Moran. ISBN 978-84-9867-251-0, $13.99. Gr. 3-5.

Clements, Andrew. Sin hablar (No Talking). Rioja. Leén, Spain:
Everest, 2007. 152 pp. Illus. by Brian Selznick. Trans. by Alberto
Jiménez. ISBN: 978-84-441-4100-8. $9.99. Gr. 3-6.

Crossingham, John. Fiitbol americano en accién (Football in Ac-
tion). ISBN 978-0-7787-8573-6.

———. Porristas en accién (Cheerleading in Action). ISBN 978-0-
7787-8575-0.

———, and Dann, Sarah. Bdsquetbol en accion (Basketball in
Action). ISBN 978-0-7787-8572-9.

Dann, Sarah, and Crossingham, John. Béisbol en accién (Baseball
in Action). ISBN 978-0-7787-8571-2.

Ea. vol.: New York: Crabtree Publishing, 2008. 32 pp. Trans. by
translations.com. Series: Deportes en Accion. $18.95. Gr. 3-5.

Czernecki, Stefan, and Rhodes, Timothy. De cémo nacié la pi-
Aata (Pancho’s Pifiata). México, D.F.: Artes de México, 2007. 40
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pp- Trans. by Alberto Ruy Sinchez. ISBN 978-970-35-1280-5,
$16.95. Gr. 2-5.

*Degos, Laurent. Los érganos del cuerpo (Body Organs). Barcelo-
na: Ediciones Oniro, 2009. 63 pp. Illus. by Sophie Jansem. ISBN
978-84-9754-371-2, $13.95. Gr. 4-7.

Dehesa, Juana Inés. ;Para qué sirve un adverbio? (What Are
Adverbs For?). ISBN 978-968-5950-34-3.

———. gPara qué sirve un sustantivo? (What Are Nouns For?).
ISBN 978-968-5950-36-7.

———. gPara qué sirve un verbo? (What Are Verbs For?). ISBN
978-968-5950-38-1.

———. gPara qué sirve una preposicion? (What Are Prepositions
For?). ISBN 978-968-5950-37-4.

Ea. vol.: México, D.F.: Editorial Serpentina, 2008. 31 pp. Illus.
by Bernardo Fernandez. Series: Caja de Herramientas. $6.95. Gr.
2-5.

*Dunn, Mary R. Quiero hacer peliculas (I Want to Make Movies).
ISBN 978-1-4042-8155-4.
*———. Quiero ser chef (I Want to Be a Chef). ISBN 978-1-
4042-8156-1.
*———. Quiero ser disefiador de modas (I Want to Be a Fashion
Deszgner) ISBN 978-1-4042-8154-7.

——— Quiero trabajar en los musicales (I Want to Be in Musi-
cals). ISBN 978-1-4042-8153-0.

*Franks, Katie. Quiero ser beisbolista (I Want to Be a Baseball
P/ayer) ISBN 978-1-4042-8159-2.

———. Quiero ser piloto de carreras (I Want to Be a Race Car
Driver). ISBN 978-1-4042-8157-8.

Ea. vol.: New York: Buenas Letras/Rosen, 2010. 24 pp. Trans. by
Eduardo Alamién. Series: Trabajos de Ensuefio. $15.95. Gr. 2—4.

*Friedman, Laurie. 4 clases otra vez, Mallory (Back to School,
Mallory). Minneapolis: Ediciones Lerner, 2009. 176 pp. Illus. by
Tamara Schmitz. Trans. by Josefina Anaya. ISBN 978-0-7613-
3904-5, $5.95. Gr. 4-7.

Funke, Cornelia Caroline. Eljinete del dragon (The Rider of the

Dragon). New York: Scholastic, 2008. 524 pp. Trans. by Rosa
Pilar Blanco. ISBN 978-0-545-07916-7, $9.99. Gr. 4-7.
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Gil, Carmen. La mansién misteriosa (The Mysterious Mansion).
Barcelona: Combel Editorial, 2007. 34 pp. Illus. Riki Blanco and
Artur Ribas. ISBN 978-84-9825-261-3, $19.95. Gr. 2—4.

*Gémez Cerda, Alfredo. Cuaderno de besos (Kissing Notebook).
Leon: Everest, 2009. 84 pp. Illus. by Helena Martinez. ISBN
978-84-2413-277-4, $7.99. Gr. 3-5.

Guzmén, Federico. Descifrar el cielo: La astronomia en Me-
soamérica (Deciphering the Sky: The Astronomy in Mesaamerzm)
Meéxico, D.F.: Ediciones El Naranjo, 2007. 78 pp. Illus. by Angel
Campos. ISBN 978-968-5389-35-8, $15.95. Gr. 4-6.

Hatkoft, Juliana, and others. Knut: La historia del osito polar

que cautivé al mundo entero (Knut: How One Little Polar Bear
Captivated the World). New York: Scholastic, 2008. 26 pp. Illus.
by Peter Greste. ISBN 978-0-545-05658-8, $5.99. Gr. 2—4.
———. Owen y Mzee: La verdadera historia de una amistad in-
creible (Owen & Mzee: The True Story of a Remarkable Friendship).
New York: Scholastic, 2008. 24 pp. ISBN 978-0-545-03738-9,
$5.99. Gr. 2-5.

Heiligman, Deborah. Celebremos la Navidad (Celebrate Christ-
mas). Washington, DC: National Geographic, 2008. 31 pp.
Series: Fiestas del Mundo. ISBN 978-1-4263-0453-8, $15.95.
Gr. 2-4.

*Herndndez, Miguel. Elsilbo del Dale (Dale’s Whistle). Madrid:
Edelvives, 2009. 119 pp. Illus. by Paula Alenda. ISBN 978-84-
263-7124-9, $12.95. Gr. 6-9.

Hiriart, Berta. ; Jugamos al teatro? (Let’s Play Theater). México,
D.F.: Ediciones El Naranjo, 2006. 66 pp. Illus. by Guadalupe
S4nchez Sosa. ISBN 978-968-5389-33-4, $11.95. Gr. 3-5.

*———, and others. Elmundo de la pintura (The World of Paint-
ing). México: Ediciones El Naranjo, 2009. 20 pp. Illus. by Clau-
dia de Teresa y Trino. ISBN 978-968-5389-32-7, $29.95. Gr. 3-7.

Holm, Jennifer L., and Holm, Matthew. Babymouse: Rompec-
orazones (Babymouse Hearz‘breaker) Barcelona: RBA/Serres,
2008. 91 pp. Trans. by Miguel Angel Mendo. ISBN 978-84-
9867-249-7, $11.99. Gr. 3-6.



Jenkins, Steve. Perros y gatos (Dogs and Cats). Barcelona: Juven-
tud, 2008. 38 pp. Trans. by Raquel Sola. ISBN 978-84-261-
3669-5, $26.00. Gr. K-5.

Jolivet, Joélle. Atuendos (Costumes). Madrid: Kékinos, 2008. 32
pp- ISBN 978-84-9662-971-4, $18.95. Gr. 2-5.

Kalman, Bobbie. Bomberos al rescate (Firefighters to the Rescue).
ISBN 978-0-7787-8428-9.

———. Los veterinarios cuidan la salud de los animales (Veteri-
narians Help Keep Animals Healthy). ISBN 978-0-7787-8429-6.
Ea. vol.: New York: Crabtree Publishing, 2007. 32 pp. Translated
by translations.com. Series: Mi Comunidad y Quienes Con-
tribuyen a Ella. $25.27. Gr. 2—4.

Kalman, Bobbie. Ciclos de vida de los animales: Crecimiento y
cambios (Animal Life Cycles). ISBN 978-0-7787-8375-6.
———. La fotosintesis: De la luz del sol al alimento (Photosynthe-
sis). ISBN 978-0-7787-8372-5.

———. La metamorfosis: Cuerpos que cambian (Metamorphosis).
ISBN 978-0-7787-8373-2.

———, and Sjonger, Rebecca. Elciclo del agua (Water Cycle).
ISBN 978-07787-8374-9.

———. Las plantas de distintos hdbitats (Plants in Different
Habitars). ISBN 978-0-7787-8377-0.

MacAulay, Kelley, and Kalman, Bobbie. Cambios del estado del
tiempo: Las tormentas (Changing Weather: Storms). ISBN 978-0-
7787-8376-3.

Ea. vol.: New York: Crabtree Publishing, 2007. 32 pp. Trans. by
translations.com. Series: Cambios que Suceden en la Naturaleza.
$25.27. Gr. 2-4.

Kalman, Bobbie, and Aloian, Molly. Tiburones espectaculares
(Spectacular Sharks). ISBN 978-0-7787-8401-2.

Smithyman, Kathryn, and Kalman, Bobbie. El bioma marino
(Ocean Biome). ISBN 978-0-7787-8400-5.

Ea. vol.: New York: Crabtree Publishing, 2007. 32 pp. Trans. by
translations.com. Series: La Vida en el Mar. $21.27. Gr. 3-5.

*Kalman, Bobbie, and Crossingham, John. Baloncesto espectacu-
lar (Slam Dunk Basketball). ISBN 978-0-7787-8637-5.

*———. Fiitbol para patear (Kick It Soccer). ISBN 978-0-7787-
8638-2.

*———. Trabajo en equipo en el fiithol americano (Huddle Up
Foothal]). ISBN 978-0-7787-8639-9.

*———, and Dyer, Hadley. Turno al bate en el béisbol (Batter Up
Baseball). ISBN 978-0-7787-8640-5.

Ea. vol.: New York: Crabtree Publishing, 2009. 32 p. Trans. by
translations.com. Series: Deportes para Principiantes. $18.95. Gr.
K-4.

*King, Karen. Sabotaje (Sabotage). Madrid: Edelvives, 2009. 171
pp- Trans. by Maria Cristina Rodriguez Aguilar. ISBN 978-84-
263-7225-3, $12.95. Gr. 6-11.

*Kinney, Jeff. Diario de Greg: La ley de Rodrick (Diary of a
Wimpy Kid: Rodrick Rules). Barcelona: RBA/Molino, 2009. 218
pp- Ilus. by the author. Trans. by Esteban Moran. ISBN 978-84-

9867-4019, $18.99. Gr. 5-8.

———. Diario de Greg: Un renacuajo (Diary of a Wimpy Kid).
Barcelona: RBA/Molino, 2008. 217 pp. Illus. by Angel F.
Campos. Trans. by Esteban Morin. ISBN 978-84-9867-222-0,
$18.99. Gr. 4-7.

Lange, Monika. ;Pronto llegard el invierno! Los animales en invi-
erno (Winter Is Here! Winter Animals). Barcelona: Juventud, 2008.
26 pp. Illus. by Steffen Walentowitz. Trans. by Maria Antonia
Torras. ISBN 978-84-261-3709-8, $19.95. Gr. 2-5.

———. gPuedes verme? Los animales que se camufla. (Can You
See Me? Animals and Camouflage) Barcelona: Juventud, 2008. 26
pp- Ilus. by Steffen Walentowitz. Trans. by Maria Antonia Tor-
ras. ISBN 978-84-261-3711-1, $22.00. Gr. 2-5.

Laufer, Peter. Hecho en México (Made in Mexico). Washington,
DC: National Geographic, 2007. 31 pp. Illus. by Susan L. Roth.
Trans. by Victor Reyes. ISBN 978-1-4263-0364-7, $16.95. Gr. 3-5.

Lefero Franco, Estela, and Zenteno, Sonia. El mundo de la
danza (The World of Dance). México, D.F.: Ediciones El Naranjo,
2008. 20 pp. Illus. by Claudia de Teresa y Trino. ISBN 978-968-
5389-17-4, $29.95. Gr. 3-7.

*Le Thanh, Tai-Marc. Elvis (Elvis). Madrid: Edelvives, 2009. 40
pp- Ilus. by Rébecca Dautremer. Trans. by Elena Gallo Krahe.
ISBN 978-84-263-6861-4, $11.95. Gr. 5-9.

*Markle, Sandra. Los perritos de las praderas (Prairie Dags).
ISBN 978-0-7613-3896-3.

*———. Los puercoespines (Porcupines). ISBN 978-0-7613-3897-
0.

*———. Los pulpos (Octopuses). ISBN 978-0-7613-3898-7.
*——— Los zorrillos (Skunks). ISBN 978-0-7613-3899-4.

Ea. vol.: Minneapolis: Ediciones Lerner, 2009. 39 pp. Series:
Animales Presa. $25.26. Gr. 3-6.

McDonald, Megan. Stink, Elincreible nifio menguante (Stink,
The Incredible Shrinking Kid). Miami: Alfaguara, 2008. 102 pp.
Illus. by Peter H. Reynolds. Trans. by P. Rozarena. ISBN 978-1-
60396-193-6, $7.95. Gr. 2—4.

———. Stink y los tenis mds apestosos del mundo (Stink and the
World’s Worst Super-Stinky Sneakers). Miami: Alfaguara: 2008.
134 pp. Illus. by Peter H. Reynolds. Trans. by P. Rozarena.
ISBN: 978-1-60396-195-0, $7.95. Gr. 2—4.

Moller, Anne. Construir nidos, cavar agujeros: Como protegen
los insectos a sus crias (Building Nests, Digging Holes: How Insects
Protect Their Young). México: Ediciones El Naranjo, 2007. 26 pp.
Trans. by Diego Sandoval Espinoza. ISBN 978-968-5389-36-5,
$15.00. Gr. 4-7.

Nesbit, Edith. La princesa y el ascensorist (The Princess and the El-
evator Operator). Buenos Aires: Editorial Andrés Bello, 2007. 45
pp- Ilus. by Maria Delia Lozupone. Trans. by Graciela Equiza.
ISBN 978-987-1306-09-1, $13.95. Gr. 4-7.

———. Shakespeare para nitios (The Children’s Shakespeare).
Buenos Aires: Editorial Andrés Bello, 2008. 125 pp. Illus. by
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Emiliano Pereyra. Trans. by Rosa Corgatelli. ISBN: 978-987-
1306-10-7, $13.95. Gr. 4-7.

*Nine, Lucas. El circo criollo (Native Circus). Buenos Aires:
Ediciones del Eclipse, 2009. 32 pp. Illus. by the author. ISBN
978-987-9011-95-9, $6.95. Gr. 3-5.

Pohl, Kathleen. Descubramos Alemania (Looking at Germany).
ISBN 978-0-8368-8781-5.

——— Descubramos Argentina (Looking at Argentina). ISBN
978-0-8368-8779-2.

———. Descubramos Canadi (Looking at Canada). ISBN 978-
0-8368-8182-0.

———. Descubramos el Congo (Looking at the Congo). ISBN
978-0-8368-8780-8.

———. Descubramos Irdn (Looking at Iran). ISBN 978-0-8368-
8782-2.

——— Descubramos Irlanda (Looking at Ireland). ISBN 978-0-
8368-8783-9.

——— Descubramos Israel (Looking at Israel). ISBN 978-0-
8368-8784-6.

———. Descubramos México (Looking at Mexico). ISBN 978-0-
8368-8186-8.

Powell, Jillian. Descubramos China (Looking at China). ISBN
978-0-8368-8183-7.

——— Descubramos Gran Bretafia (Looking at Great Britain).
ISBN 978-0-8368-8184-4.

——— Descubramos Japon (Looking at Japan). ISBN 978-0-
8368-8185-1.

———. Descubramos Rusia (Looking at Russia). ISBN 978-0-
8368-8187-5.

Ea. vol.: Pleasantville, NY: Gareth Stevens Publishing, 2008. 32
pp- Series: Descubramos Paises del Mundo. $25.27. Gr. 2-3.

Posada, Mia. Adivina qué estd creciendo dentro de este huevo
(Guess What Is Growing Inside This Egg). Minneapolis: Ediciones
Lerner, 2008. 24 pp. ISBN 978-0-7613-3906-9, $16.95. Gr. 2—4.

Pullman, Philip. El espantapdjaros y su sirviente (The Scarecrow
and His Servant). Barcelona: Ediciones B, 2008. 223 pp. Illus. by
Peter Bailey. Trans. by Pedro Riera y Rosa Marti. ISBN 978-84-
666-2914-0, $15.95. Gr. 4-6.

Ramirez, Antonio. Napi va a la montasia (Napi Goes to the Moun-
tain). Illus. by Domi. Toronto: Groundwood/Tigrillo, 2006. 42
pp- ISBN 978-0-88899-715-9, $18.95. Gr. 2—4.

Rebscher, Susanne. Leonardo Da Vinci (Leonardo Da Vinci).
Madrid: Edelvives, 2008. 32 pp. Trans. by Cristina Rodriguez
Aguilar. ISBN 978-84-263-6796-9, $16.95. Gr. 4-8.

Reece, Gordon. De campamento (Camping). Madrid: Macmillan,
2008. 29 pp. ISBN 978-84-7942-216-5, $23.95. Gr. 2—4.

Ruy Sénchez, Andrea, and Flores, Gabino. Economia: ;Qué es
el dinero? (Economy: What Is Money?). México: Artes de México,
2007. 46 pp. Illus. by Alejandra Espafia. ISBN 978-970-35-
1297-3, $13.00. Gr. 3-5.
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Steer, Dugald. Tratado de magia: Los magos del mundo (A Guide
to Wizards of the World). Barcelona: Random House Mondadori,
2008. 28 pp. Trans. by Ana Alcaina and Laura Martin de Dios.
ISBN: 978-84-8441-456-8, $26.95. Gr. 4-7.

Stewart, Paul. Las crénicas del Limite. El Cazatormentas (Edge
Chronicles: Stormchaser). Barcelona: Roca Editorial, 2007. 422 pp.
Illus. by Chris Riddell. Trans. by Isabel Margeli. ISBN 978-84-
96791-01-5, $15.95. Gr. 5-7.

*Travis, Cathy. Constitution Translated for Kids/La Constitucién
traducida para nifios. Austin, TX: Ovation Books, 2009. 149

pp. Bilingual (English-Spanish) ed. ISBN 978-0-9814-5342-2,
$14.95. Gr. 4-7.

*Wapner, David. Pequesia guia de la Gaturbe (Bricf Cat Guide).
Buenos Aires: Ediciones del Eclipse, 2009. 40 pp. Illus. by Ana
Camusso. ISBN 978-987-9011-99-7, $6.95. Gr. 3-5.

Willis, Paul M. A. Dinosaurios (Dinosaurs). Barcelona: RBA/
Molino, 2008. 64 pp. Illus. by Jimmy Chan. Trans. by Claudia
Conde. ISBN 978-84-9867-156-8, $19.95. Gr. 4-7.

*Yiso, Reinaldo. El bazar de los juguetes (The 1oy Bazaar). Buenos
Aires: Ediciones del Eclipse, 2009. 24 pp. Illus. by Isol. ISBN
978-987-2353-05-6, $6.95. Gr. 3-5.

For Adolescents

Carlson, Lori M., and Hijuelos, Oscar. Burnt Sugar/Catia
quemada: Contemporary Cuban Poetry in English and Spanish.
New York: Free Press, 2006. 117 pp. ISBN 978-0-7432-7662-7,
$14.00. Gr. 5-9.

*Cashore, Kristin. Graceling: Los siete reinos I (Graceling). Barce-
lona: Roca Editorial, 2009. 395 pp. Trans.by Mila Lépez Diaz-
Guerra. ISBN 978-84-92429-81-3, $17.00. Gr. 9-12.

Denman, K.L. La guerra de las bandas (Battle of the Bands).
Victoria, BC: Orca, 2008. 107 pp. Trans. by Queta Ferndndez.
ISBN 978-1-55143-998-3, $9.95. Gr. 9-12.

Diaz, Junot. La breve y maravillosa vida de Oscar Wao (The Brief
Wondrous Lifé of Oscar Wao). New York: Vintage/Random House,
2008. 347 pp. Trans. by Achy Obejas. ISBN 978-0-679-77669-7,
$14.00. Gr. 10—adult.

*Guadarrama Collado, Antonio. Céatl: El misterio de la serpiente
(Coatl: The Snake’s Mystery). Barcelona: Ediciones B, 2009. 421
pp- ISBN 978-970-7103-83-2, $11.95. Gr. 10—adult.

Harrison, Lisi. Clique (The Clique: A novel). Miami: Alfaguara,
2008. 213 pp. Trans. by Una Pérez Ruiz. ISBN 978-1-60396-
320-6, $12.99. Gr. 6-8.

Meyer, Stephenie. Amanecer (Breaking Dawn). Miami: Alfa-



guara, 2008. 829 pp. Trans. by José Miguel Pallarés and Maria
Jests Sanchez. ISBN 978-607-11-0033-7, $19.15. Gr. 7-12.
———. Crepiisculo: Un amor peligroso (Twilight). México, D.F.:
Alfaguara, 2007. 506 pp. Trans. by José Miguel Pallarés. ISBN
978-970-7709-94-2, $18.99. Gr. 7-12.

———. Eclipse (Eclipse). Miami: Alfaguara, 2008. 637 pp.
Trans. by José¢ Miguel Pallarés. ISBN 978-1-60396-022-9,
$16.95. Gr. 7-12.

——. Luna nueva (New Moon). México, D.F.: Alfaguara, 2007.
574 pp. Trans. by José Miguel Pallarés. ISBN 978-970-5800-23-
8, $19.95. Gr. 7-12.

*Montejo, Victor. Popol Vuj: Libro sagrado de los Mayas (Popol
Vub). Toronto: Groundwood/Tigrillo, 2009. 85 pp. Illus. by Luis
Garay. ISBN 978-0-88899-362-5, $19.95. Gr. 8—adult.

Murdoch, Patricia. Revelacién (Exposure). Trans. by Queta
Ferndndez. Victoria, BC: Orca, 2008. 106 pp. ISBN 978-1-
55469-053-4, $9.95. Gr. 8-12.

Sacco, Joe. Gorazde: Zona protegida: La guerra en Bosnia Orien-
tal 1993-1995 (Safe Area Gorazde). Barcelona: Planeta DeAgosti-
ni, 2006. 227 pp. ISBN 978-1-5949-7183-9, $28.95. Gr. 9—adult.

Stourdzé, Sam. Chaplin (Chaplin). Barcelona: Combel, 2008.
93 pp. Trans. by George Mercader. ISBN 978-84-9825-361-0,
$29.95. Gr. 8—adult.

Thai, Lilli. Mimus (Mimus). Madrid: Anaya, 2007. 507 pp.
Trans. by Moka Seco Reeg. ISBN 978-84-667-6291-5, $14.12.
Gr. 8-11.

Ursu, Anne. Los ladrones de sombras (Shadow Thieves). Leén,
Spain: Everest, 2007. 399 pp. ISBN 978-84-2412-987-3, $9.95.
Gr. 6-8.

*Westerfield, Scott. Perfeccién (Pretties). Barcelona: Random
House Mondadori-Montena, 2009. 406 pp. ISBN 978-84-8441-
513-8, $11.95. Gr. 9-12.

Zenatti, Valérie. Una botella al mar de Gaza (A Bottle to the Gaza
Sea). México, D.F.: Fondo de Cultura Econémica, 2008. 125 pp.
Trans. by José Luis Rivas. ISBN 978-968-16-8606-2, $8.95. Gr.
7-12.

Graphic Novels

*Abnett, Dan. Abraham Lincoln y la Guerra Civil (Abraham
Lincoln and the Civil War). ISBN 978-1-4358-8561-5.

*———. Cristébal Colon y el viaje de 1492 (Christopher Columbus
and the Voyage of 1492). ISBN 978-1-4358-8559-2.

———. George Washington y la guerra de independencia (George
Washington and the American Revolution). ISBN 978-1-4358-
8564-6.

———. Harriet Tubman y el ferrocarril clandestine (Harriet
Tubman and the Underground Railroad). ISBN 978-1-4358-8563-9.

*———. Herndn Cortés y la caida del imperio azteca (Hernan

Carz‘es and the Fall of the Aztec Empire). ISBN 978-1-4358-8560-8.
———. Toro Sentado y la batalla de Little Bighorn (Sitting Bull
and the Battle of Little Bighorn). ISBN 978-1-4358-8562-2.

Ea. vol.: New York: Buenas Letras/Rosen, 2009. 24 pp. Trans.
by José Maria Obregén. Series: Historietas Juveniles: Biografias.
$15.95. Gr. 3-5.

*DeMolay, Jack. Amityville: La casa encantada (Ghosts in Ami-
tyville). ISBN 978-1-4358-2537-6.

*———. Atlintida: El misterio de la ciudad perdida (Atlantis: The
Mysz‘ery of the Lost City). ISBN 978-1-4358-2534-5.

———. Bigfoot: La leyenda del hombre-monstruo (Bigfoot: A
North American Legend). ISBN 978-1-4358-2536-9.

*———. Elmonstruo del Lago Ness: Una misteriosa bestia en
Escocia (The Loch Ness Monster: Scotland’s Mystery Beast). ISBN
978-1-4358-2538-3.

*———. Eltridngulo de las Bermudas: La desaparicién del vuelo
19 (Bermuda Triangle: The Disappearance of Flight 19). ISBN 978-
1-4358-2535-2.

*——— OVNIs: El caso Roswell (UFOs: The Roswell Incident).
ISBN 978-1-4358-2539-0.

Ea. vol.: New York: Buenas Letras/Rosen, 2009. 24 pp. Trans.
by José Maria Obregén. Series: Historietas Juveniles: Misterios.

$15.95. Gr. 3-6.

*Faust, Daniel R. Cambio climdtico: Los gases de efecto inverna-
dero y la capa de ozono (Global Warming: Greenhouse Gases and the
Ozone Layer). ISBN 978-1-4358-8462-5.

———. Crisis energética: El futuro de los combustibles fosiles
(Energy Crisis: The Future of Fossil Fuels). ISBN 978-1-4358-
8465-6.

*———. Desastres ecologicos: Los derrames de petrileo'y el medio
ambiente (Sinister Sludge: Oil Spills and the Environment). ISBN
978-1-4358-8468-7.

*———. Mis alld de la tierra: Vivir en otro planeta (After Earth).
ISBN 978-1-4358-8471-7.

*Nelson, John. Casquetes polares en riesgo: Expedicion a la An-
tirtida (Polar Ice Caps in Danger). ISBN 978-1-4358-8474-8.
*———. Trayectoria de choque: Los asteroides y la tierra (Collision
Course). ISBN 978-1-4358-8477-9.

Ea. vol.: New York: Buenas Letras/Rosen, 2009. 24 pp. Trans.

by José Maria Obregén. Series: Historietas Juveniles: Peligros del
Medio Ambiente. $15.95. Gr. 3-6.

*Folman, Ari. Vals con Bashir (Waltz With Bashir: A Lebanon War
Story). Barcelona: Salamandra, 2009. 120 pp. Illus. by David
Polonsky. Trans. by Isabel Margeli. ISBN 978-84-9838-231-0,
$19.95. Gr. 9—adult.

Reference

Estébanez Calderén, Demetrio. Brewve diccionario de términos
literarios (Brief Dictionary of Literary Terms). Madrid: Alianza
Editorial, 2006. 556 pp. ISBN 978-84-206-3617-7, $15.95. Gr.
9—-adult.
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———. Diccionario de términos literarios (Dictionary of Literary
Terms). Madrid: Alianza Editorial, 2006. 1,134 pp. ISBN 978-
84-206-8581-6, $23.95. Gr. 9—adult.

Mabhler, Michael. Dictionary of Spanish Slang and Colloquial
Expressions. Hauppage, NY: Barron’s Educational, 2008. 459 pp.
ISBN 978-0-7641-3929-1, $11.99. Gr. 9—adult.

Savaiano, Eugene, and others. Modismos ingleses para hispanos
(English Idioms for Spanish Speakers). Hauppage, NY: Barron’s
Educational, 2008. 418 pp. ISBN 978-0-7641-3752-5, $9.99. Gr.
5—adult.

Spanish-English Pocket Dictionary/Diccionario de bolsillo
espafiol-inglés. Hauppage, NY: Barron’s Educational, 2008. 982
pp- ISBN 978-0-7641-4005-1, $8.99. Gr. 4-adult.

Professional

*Lerer, Seth. La magia de los libros infantiles: De las fabulas de
Esopo a las aventuras de Harry Potter (Children’s Literature: A
Reader’s History from Aesop to Harry Potter). Barcelona: Aresy
Mares, 2009. 590 pp. Trans. by Teéfilo de Lozoya y Juan Ra-
basseda. ISBN 978-84-9892-004-8. $16.95. Gr. 10—adult.

For additional high-quality books in Spanish for children and
adolescents, please visit the Isabel Schon International Center for

Spanish Books for Youth web site, www.isabelschoncenter.org, at
the San Diego Public Library.
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